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CHAPTER I 
THE STUDY 
Reading facility is the key to success in American 
education today. It is well recognized that a wide range 
of individual differences in this skill exists. Educators 
estimate that in any large group of pupils, about thirty to 
forty per cent are below the class average in reading , and 
that, among these low achievers, eight out of ten have normal 
or superior intelligence. Because of thes e conditions, many 
school systems h e.ve set up remedial r eading programs as part 
of their curricula. However, no statistical data on such 
programs in the Commom1ealth of Massachusetts has been 
available. 
Statement of the problem.-- The problem of this study 
was to investigate the status of the remedial reading 
programs in the elementary schools of Massachusetts. -
Purpose of the study.-- The purpose of this study was 
1 to investigate the extent and nature of remedial reading 
I 
II 
programs in the elementary schools of the CommonvTealth of 
Massachusetts, and to discover the common methods of 
organizing and administrating them. 
The study sought to determine the follovring data: 
~======~F===========================Ros~on Untvers4tv·================~========#========== 
School of Education 
Library 
- - --
-- --
(1) the number of elementary s chools having remedia l reading 
progr ams; (2) the number of years thes e progr ams have b een 
in op er ation; (3) type of progr am in exi st ence; (4) sub j ects 
included; (5) number of teachers i nvolved in t he program, 
and their preparation and po s sible increments; (6) number 
of pupils involved in the progr am; {7) number of pupils per 
group; (9) number of hours per vl eek of instruction; (10) basis 
' .. 
for s election of pupils for the program; (11) standardized 
tests used; and (12) aids and materia ls available. 
Justification.-- Although the writers \'Tere aware that 
remedial reading programs were included in many school 
systems in Massachusetts, no information as to the number, 
extent, and nature for purposes of comparison had yet been 
attempted. 
The need for this study was corroborated in an inter-
vievl with Miss I-1ar garet A. Shea, Supervisor of Elementary 
Educ e.tion in t h e Commonwealth. She surmised that c ities and 
tm•rns varied greatly in the quality and ext ent of their 
remedial reading progr ams, and that statistics would be 
of service to the state department. 
The information obtained in the survey should be of 
value to (1) super intendents of elementary schools -v;ho are 
seeking ideas; (2) reading consultants, that they may check 
their ovm programs with ot her systems with similar charac-
teris tics; (3) schools of educ ation which may be interes ted 
in the need for r emedi al reading teachers; and (4) clas sroom 
e teachers VihO are interested in remedi a l reading trends. 
Scope and limitations of the problem.-- The survey 
covered all the recognized elementary school systems in the 
Commonwealth as listed in the Annual Report of the Department 
of Education for the Year Endin5 June 30, 1956; and the 
Massachusetts Department of Education, Education Directory 
for 1957. Two hundred and thirty-six communities v.;ere 
involved, of which one hundred and fifty reported. They were 
classified under the following headings: 
1. Cities over 15,000 population 
2. Towns over 10,000 population 
3. To~·ms between 5,000 and 10,000 population 
4. To-vms under 5, 000 population 
5. Superintendency unions. 
Definition of terms.-- The follovdng definitions meet 
the purposes of the s tudy: 
1. 
2. 
3. 
Remedi a l Reading is the specific tea ching of re ading, 
individually or in small groups, to those pupils 
v:ho are not reading up to their capacity level. 
Developmental Reading is a specific organized effort 
to improve the reading skill and interest of the 
normal school population, good readers as vlell as 
poor. 
Superintendency Unions are groups of from t wo to six 
Mas sachusetts towns (usually three), under 5,000 
population each, u.n.i ted in one school district 
under one superintendent for the purpose of 
providing educ ational opportunities they could not 
support individually. 
- -- - --"'=!!==-===-=-==--==-===~=-==-=-=-=-=-=-·-=-=-:o.:...-=-=-=-=-==·· -
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CHAPTER II 
REVIEW OF RESEARCH 
1. Importance of Remedial Reading 
"One of 
is to .help a 
reading, the 
culture, and 
icipation in 
the primal objects of schooling 
child acquire the technique of 
basic means to knowledge and 
'sine quo non' of active part-
the life of a civilized society." 
Feliks Korniszewski 1/ 
Since our culture is based on communication through 
written materials, it is the objective of our schools to 
teach reading to all educable children. When our schools y 
fail in this respect, they are endangering our society. 
Because today "poor readers, sometimes as much as three 
grades behind their group in reading ability, are found 
21 
in great numbers at all school levels,n the public has 
been stirred into the writing and reading of countless 
books and articles on the subject. Since the early 1900's, 
remedial reading programs have been installed in many school 
systems, in an attempt to correct this situation •. 
1/Twelfth International Conference on Public Education~ 
Convened by UNESCO and the I.B.E., The Teaching of Reading, 
Publicat ion 113, International Bureau of Education, 
Geneva, 1949, p. 5. 
g,/Loc. cit. 
2/Edward W. Dolch, A Manual 
Press, Champaign, Illinois, 
for Remedial Reading, Garrard 
1950, p. I. 
=-~====~----==============================~~=======-=-===-==-=-~==-~-==-~~~=-~ 
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Recent trends.-- Most educators agree with Hamilton 
that "any child vfi th eyes that can see and a mind that can y 
think can be taught to read," and v'li th Durrell who -v.,rri tes 
that "although there •tiill always be some pupils who progress 
more slo\'rly than others, it seems quite possible that schools 
will generally accept the proposition that any child who can 
learn to talk can learn to read." This is an encouraging 
philosophy, but one that places great responsibility on the 
school and the teacher. 
21 
Lazar believes eight important gains have been made in 
the remedial reading field in the last ten years. They are: 
1. ttThe remedial teacher holds a more important :_-·> .:;s 
·. pla.c e in the reading program than she did ten years 
ago; she is better trained; she helps the class-
room teacher more. 
2. Our concept of reading has changed. Reading is 
recognized as a complex thinking process rather 
than a mechanical ability. 
3. There is a greater a-vrareness of the problems of 
retarded readers. Personal, social, and intellec-
tual characteristics are of special concern. No 
one single solution is likely. 
4. Changes in the teacher's attitudes toward children 
and toward teach_ing methods and materials have been 
notable. The teacher selects material of interest 
1/Bernice Hamilton, "Point Pleasant Did Something About 
Reading ,n Elementary School Journal, (January, 1945), 
45:562-568. 
g/Donald D. Durrell, Improving Reading Instruction, The 
vforld Book Company, New York, 1956, p. 335 • 
.2/May Lazar, 11 Ten Years of Progress in Remedial Reading," 
Elementary School Journal, (May 1957), 51:415. 
5 
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and significance to pupils and adapts methods of 
teaching so as to capitalize on each pupil's assets. 
5. The concept of methods of remedial reading has 
changed; in earlier times, the emphasis was on the 
grade score the child achieved; now, t'i'ro children 
may get the same score but differ in skills and 
ability. Before we were likely to treat each defec-
tive skill; today, \•Ie try to provide greeter moti va-
t ion and meaningful learning situations. 
6. The smaller the group, the better the chance for 
remediation. We attempt to guide each child in 
1 
accordance 1r1i th his abilities, interests, and tastes. I 
7. 
8. 
The amount and variety of remedial materials has 
increased markedly. Literature is especially 
adapted to the remedial child. Experimenting with 
materials is going on constantly, and helps to guide 
teaching. 
The relation of reading to other areas of language 
arts points to1.vard remedial education in all areas. n.: 
It has been said many times that if in the beginning 
reading were well taught, there would be little need for 
remedial reading. The prevention of reading failures is the 
working goal of all who are connected with the teaching of 
reading, but "until such time as this educational utopia 
arrives there will, undoubtedly, be cases of reading retard-
ation which must be met with efficiently by the public school 
system, if we are to fulfill our educational objectives and 
v 
duties." 
The purpose of any remedial reading program is to teach 
the child to read. In this we join with all other nations of 
!I 
~1/~A~C-u-r-r~i-c-u~l-um--Guide for Primary Grad e Teachers, Bulletin of 11 
the Department of Education, Commonwealth of Massachusettsl 'l941j' ' 
p. 12. 
I! 
II 
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the free world in trying to preserve our society. 11 
2. Identifying the Retarded Reader 
Understanding the child:-- In a remedial reading 
I 
program, the first step is to discover the poor readers and 1 y 
find out what their individual difficulties are. Tinker 
contends that: 
11 Any one child may possess a variable pattern of I 
reading abilities. He may be good in vocabulary, poor 
1 in paragraph comprehension; good in comprehending details ~ 
poor in grasping the general meaning; good in word recog- 11 
nition skills, poor in word meanings; a good silent 
reader, but a poor oral reader. The teacher must be 
aware of differences, for it is necessary to discover 
and correct the difficulties just as soon as they 
appear. 11 
2/ 
Tinker also feels that it is important " •••• to become 
thoroughly acquainted v.ri th the child's personality traits, 
capacities, handicaps if any, and behavior patterns. The 
fact that a teacher knows a child's capacities and his 
behavior and personality patt erns will provide measures 
vThich are more likely to yield quick results. n " 
Observation of pupils:-- An alert teacher can often 
detect children in need of help during different periods of 
the day. Some teachers concentrate on one or two pupils 
1ZOp. cit., Twelfth Internatit>nal Conference, p. 33. 
g/Miles A. Tinker, Tea ching Elementary Reading, Appleton-
Century-Crofts Inc., New York, 1952, p. 195. 
2/0p. cit., p. 210. 
P"j 
.. '
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a day, giving t hem as much persona l attention as time allows. 
They note finger-pointing, infrequent turning of pages, lip-
reading , r est lessnes s and poor study habit s , such as inabil-
ity to use a table of contents, index, or dictionary. 
11 Sheldon suggests that a personal analysis of ea ch child by 
the teacher in the first few weeks of school can be of great 
value: : 
1. "Listening . Does he listen to a story? Does he 
concentrate? ~ 
2. Speech. How· are enunciation, pronunciation, ability 
to express thoughts? 
3. Oral reading . Use check list to record strengths 
and i'Teaknesses. 
4. Silent read ing. Ask questions, some involving 
main ideas. 
5. How large is his s i ght vocabulary?: 
6. Spelling? · 
7. How are his word analysis skills; syllabication? 
8. Free reading . Does he listen to oral reports of 11 
others?" 
Interest inventories:-- The child who cannot read well 
may be averse to all kinds of books and reading . When asked 
"What type of book do you like?" he may very well ansi'rer 
negatively, since he has had many frustrating experiences 
with books. However, if a sked, "Which \vould you rather do, 
go hunting, fishing , camping, sailing , canoeing , hiking, or 
gj 
scouting?" his interest is i mmedi a tely captured. In such 
an inventory, much helpful information can be obtained. 
Ylilliam D. Sheldon, "The Place of the Classroom Teacher in 
-Handling Individue.l Differences in Reading , 11 Ninth Annual 
Conference on Reading, University of Pitt sburgh Press , pp.25-
33. 
g/Donald D. Durrell, op. cit., p . 143. 
I 
I 
II 
The child may be given a project or activity in which he must 
read directions, or he must read for a definite goal. 
JJ 
According to Lewin,. "If you want to get a pupil to read, 
place reading between the pupil and his goal or interest. 
Find out this goal; then show that, to reach the goal, he 
must master reading." He gives as an example a boy who is 
interested in aviation. If he reads easy, interesting 
material on aviation, not only will he realize that reading 
will help him reach his goal, but he will develop a liking 
for the activity as well. 
Intelligence and reading capacity tests:-- Although 
it is helpful to find the intelligence quotient i n a 
remedial reading case, the score is not always reliable. 
Since the average group intelligence test is based on ability 
to read, it discriminates heavily against the child vvho 
cannot read. The test most frequently used to measure 
reading capacity in remedial cases is the Revised Stanford-
Y 
Binet Scale. This test must be given individually by a 
trained examiner. 
A child who is not reading up to grade level is not 
2/ 
necessarily retarded. Bond warns that the poorest readers 
1/Kurt Lewin, Aviation Readers, Grades I-VI, The Macmillan 
Company, New York, 1957. 
g/Lewis M. Terman and Maud A. Merrill, Revised Stanford-Binet 
Scale, Houghton I1 ifflin Company, Boston, 1937 • 
.2/Guy L. Bond and Miles A. Tinker, Reading Difficulties, -Their 
Diagnosis and Correction, Appleton-Century-Crofts, Inc., 
N. Y., 1957, p. 215. 
- ----~~=== 
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in the class are not necessarily the remedial cases; they 
may simply be slow learners who, because they are already 
reading up to their capacity or mental level, would not 
profit from remedial teaching. On the other hand, a bright 
child, although reading at his grade level, may need help 
because of his superior capacity. Without a testing 
program, it is conceivable that vr e may bypass th~ se children 
v1ho need attention, while vrasting our efforts on others who 
cannot profit from it. 
Another measure for finding how well a child should be 
ll 
able to read is the Durrell-Sullivan Reading Capacity Test. 
This test is not difficult to administer and children usually 
enjoy taking it. Like the Binet, it measures capacity to 
discover the amount of reading ret ardation below the child's 
?:/ ' 
"average achievement" independent of reading. If a child's 
reading achievement score is a year or more below his 
capacity score, most educators feel he is eligible for 
remedial reading . Other similar tests are the Otis Quick-j} 
Scoring l'4ental Ability Test, and the California Test of 
£I 
Mental Maturity. 
1/Durrell-Sullivan Reading Capacity Test, World Book Company, 
New York , 1937. 
g/Donald D. Durrell, op. cit., .P• 357. 
~Otis Quick-Scoring Mental Ability Test, World Book Company, 
New York, 19 52. 
i/California Test of Mental Maturity, Southern California 
Book .Deposit,l946. 
Standardized Reading Tests:-- The most widely used 
- . . . . 
method of testing a child's reading ability is the standard-
ized reading test. Most of these tests have two parts, one 
to measure reading vocabulary and the other a test of 
paragraph comprehension. Measures of rate of reading and 
ability to read sentences are included in some of them. 
Some of the more widely used tests for the primary 
11 grades are the Durrell-Sullivan Reading Achievement Test, 
. ?J 
the Gates Primary Reading Tests, Stanford Achievement Tests, 
the Metropolitan Achievement Tests, and the California 
9 
Achievement Tests. 
Diagnostic tests:-- When the initial screening has been 
completed, it is then necessary to investigate further the 
child's reading disability. Most standardized tests give an 
over-all picture of the child's reading disability without 
delving into the specific areas of trouble. Not only does a 
detailed analysis indicate the. remedial teaching to be done, 
1/Donald D. Durrell and Helen B. Sullivan, World Book Company, 
Durrell-Sullivan Reading Achievement Test, New York, 1937. 
a/Gates Primary Reading Test, Bureau of Publications, 
Teachers College, Columbia University, Ne1v York, 1942 • 
.2/·Stanford Achievement Tests, vlorld Book Company, Nev·l York, 
1953. . 
i/Metropolitan Achievement Tests: Reading, w·orld Book 
Company, Ne1-I York, 1948. 
~California Achievement Tests, California Test Bureau, 
5916 Holl~rood Boulevard, Los &1geles, California. 1950. 
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11 
but it permits an objective analysis of "Yrhatever progress 
y' 
is made. y 
Kottmeyer believes an informal reading inventory has 
several merits: "The teacher is given direct evidence on 
achievement and needs. She is provided with a technique 
for detecting everyday needs in the classroom. Finally, 
the child is convinced of his needs and sees how to improve 
his skill." tt 
Most analyses test listening comprehension, oral reading, 
silent reading, word recognition, word analysis, visual and 
auditory analysis of word elements, spelling , and handwriting. 
They answer the basic questions, "What is the child's indepen-
dent reading level--the level at "Yrhich the child can read 
1 on his own 1 ?_" and "What is the child's instructional reading 
level--the level at which the child can read under teacher 
supervision?" 21 
Good diagnostic tests include The Durrell Analysis of 
:±! ~ 
Reading Difficulty, The Gates Reading Diagnostic Tests, 
1/Emmett A. B'etts, Handbook on Corrective Reading for the 
American Adventure Series, Whee·ler Publishing Company, 
Chicago, 1956, p. 11. 
gLWilliam Kottmeyer, Handbook for Remedial Reading, Webster 
Publishing Company, St. Louis, 1947. 
2/Dona ld D. Durrell, Improving Reading Instruction, World 
Book Company, New York, 1956, p. 10. 
~Donald D. Durrell, Durrell Analysis of Reading Difficulty, 
World Book Company, NeVI York, 1955. 
2/Arthur I. Gates, Gates Reading Diagnostic Tests, Bureau of 
Publications, Teachers College, Columbia University, New York. 
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and The Monroe Diagnostic Reading Tests. 
Teacher-made tests:-- Schools that cannot afford a 
standardized testing program can test their pupils' reading 
skills by teacher-devised methods. 
A test that the teacher can eas ily mrure herself is 
gj 
Durrell's Informal Test. Selections from basal readers are 
used, and as the child reads from them silently and orally, 
the teacher checks his various skills on a chart called 
"Check List of Instructional Needs at the Primary Reading 
21 
Level". In this way she d-iscovers faulty habits and weak-
nesses and can give intensive practice where needed. This 
test should be given once or twice a year, or whenever there 
is any question as to the child's abilities. Durrell also 
describes hO\v to administer informal tests in spelling, 
written recall, learning rate, visual discrimination of 
words, hearing sounds in words, and listening comprehension. 
21 In preparing and using such tests, Burton suggests 
;y 
1/Marion Monroe, Monroe Diagnostic Reading Test, C.H. Stoelting 
Company, Chicago, 1935. 
g/Durrell, Improving Reading Instruction, op. cit., p. 93 • 
.2/Ibid., p. 110. 
1/Ibid., pp. 93-121. 
2/vlilliam H. BUrton, Reading in Child Development, Bobbs-
!v!errill Company, New York, 1956, p. 497 •-
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-e certain guiding principles: 
1. "Informal tests should be carefully prepared. 
2. The tests should be based on the local 
instructional program and materials. 
3. The tests, so far as possible, should resemble 
developmen tal mater ials on the functions being 
tested. 
4. The tests should be aimed at specific objectives. 
5. The testa should be appropriate in difficulty to 
the level of the group being tested. 
6. The t ests should be intere sting , and should contain 
materials t hat appeal to children. 
1. To prevent boredom, the te s ts should be constructed 
in a variety of forms." 
In its relationship to reading , any testing progr am 
leads eventually t o two important f actors: t he location of 
specific reading problems, and to the formation of an 
intelligent remedial program for the child in question. 
3. Causes of Retardation 
Although many children learn to read satisfactorily by 
following the general school procedures, others of equal 
intellig ence have difficulty from the very beginning . It is y 
noted by Gates that "reading and other learning difficulties 
may be caused by many different factors, and I have little 
patience ;,vi th those who insist they have found the one or 
even the main cause of reading disability. Almo st any 
deficiency can cause reading difficulty." 
Effect of intelligence:-- Because intelligence is a 
factor that needs to be considered carefully in any aspects 
of learning , children in most school systems are given 
Jj'Arthur L. Gates, "Pedagogic Concepts,'' Journal of 
Orthopsychiatry, (July, 1947), pp. 391-393. 
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intelligence tests. The results are important in 
determining the learning rate, and in grouping children for 
instructional purposes. 
11 
Kottmeyer says that all intelligent children do not 
learn successfully, nor do mentally sl01fT children fail to 
learn. How intelligen t, then, must a child be to read? The 
answer is given in terms of mental age, not Intelligence 
Quotient. There are many variables even then: the type of 
test, the teacher's techniques, the quality of materials. 
All these i terns being u average'', a M.A. of six years, six 
months is desirable for beginning reading. If a six-year-old 
is required to learn to read, he probably will not succeed 
and will soon try to avoid reading altogether. y 
Russell states t hat 11 if a child is a poor reader, the 
thoughtful teacher does not describe his behavior as 'lazy' 
or label him as 'dumb'. Rather she seeks to understand the 
causes behind the inadequate reading . The modern teacher's 
point of view is not unlike that of a good physician 
diagnosing vatient vlhO is physically ill. 11 
Harris makes certain conclusions from the data he has 
secured on the retarded child: 
1/l'lilliam Kottmeyer, Handbook for Remedial Reading, St. Louis: 
Webster Publishing Company, 1947, p. 37. 
?}David H. Russell, Children Learn to Read, Ginn and Company, 
Boston, 1949, p. 346. 
2/Albert J. Harris, Hovr to Increase Read ing Ability, Longmans, 
Green and Company , New York, 1956, p. 227. 
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1. "Children of limited mental ability cannot be 
brought up to age and grade norms in reading , 
and schools have to accept this as a fact and 
set realistic goals for them. 
2. Although they are behind their normal grade 
placement in reading skills, they often learn up 
to the limits of t heir mental ability and are 
t h erefore not suitable candidates for remedial 
instruction. 
3. From the ages of nine to fifteen, even the very 
slow are capable of subst antial gro1,vt h in reading 
skills." 
Since children of low intelligence are often excluded 
11 
from a remedial reading program, Helen Conway made a study 
of the relationshi p between the amount of gain in remedial 
instruction and intelligence. Contrary to many educators' 
beliefs, she found no relationship between intelligence and 
amount of gain, or betwe en chronological age and amount of 
gain. 
Lack of reading readiness:-- Reading readiness is 
particularly important in the first grade according to 
gj 
Russell and Karp. "If the pupil is undeveloped in his 
sensory, and particularly his visual apparatus; if he is 
immature in motor skills; if he lacks the experience and 
background that would give him the 'desire to read'; if he 
is exces sively shy or fearful; if his rote memory is poor; 
1/Helen F. Conway , A Study of the Relationship Between the 
Amount of Gain Under Remedial Reading Ins truction and 
Intelligence a s Well as Certain Other Factors, Unpublished 
Master's Thesis, Boston Univer sity, 1943. 
g/David H. Russ ell and Etta E. Karp, Reading Aids Through 
the G·rades, Teachers College, Columbia University, 1938, 
p. 6. 
1J) 
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e if it is hard for him to follow directions; if his pOiver 
of concentration is limited--if he has any or several of 
these difficulties, he is at a great disadvantage." 
Physical causes:-- Physical causes for reading failure 
are common, quite often serious, and should be eliminated 
or corrected before remedial work is undertru{en. A physical 
examination including hearing and vision tests should be 
standard for all children but particularly for those children 
having difficulty with reading, authorities agree. 
Physical conditions which may be as s ociated with 
slow learning in reading include malnutrition, lack of 
sleep, defective glands, visual, neurological, auditory and 
speech defects, language handicaps, poor muscular 
coordination, or any sickness which prevents the child from 
attending school regularly. Some investigators believe 
that mixed dominance appears in more cases of severe reading 
disability than left-sided dominance, but t h is theory has y 
not been established. 
Emotional and personality factors:-- Emotional 
disturbances often appear hand in hand with reading 
retardation, and educators are not sure whether difficulties 
in reading appear because of emotional factors, or vice 
gj 
versa. Durrell believes that ''the only \'fay to remove 
1/William H. Burton, op. cit., p. 560. 
g/Donald D. Durrell, op. cit., p. 353. 
--· 4lt blocking that interferes with reading is to provide the 
child with a carefully graded and well-motivated reading 
11 
program, 11 while Blair states that "the child who has met 
with frustration in reading develops emotional disturbances." gj . 
Gates estimates that among cases of severe reading 
disabilities, about 75 per cent show personality 
3 
maladjustments to 25 per cent emotional difficulties. Harris 
feels these estimates are too low: in the Queens College 
Educational Clinic, in New York, close to 100 per cent of 
the cases shmved maladjustment of some kind, and emotional 
difficulties related to reading problems ran over 50 per cent. 
!±/ 
McKim reminds the remedial teacher that she will need 
infinite patience because "the most retarded readers tend 
to have the greatest number of added difficulties.... Factors 
in home and in school are as important to consider as 
factors of physical and intellectual development." 
5I 
Russell and Karp list the temperamental and 
personality factors as nervous instability, lack of poise, 
bfGlenn Myers Blair, Diagnostic and Remedie.l Teaching, 
The Macmillan Company, New York, 1956, p. 68. 
gj Arthur I. Gates, · "The Role of Personality ~1aladjustment in 
Reading Disability," Journal of Genetic Psychology, (1941), 
59: 77-83. 
2/Albert J. Harris, op. cit., p. 264. 
~Margaret G. McKim, Guiding Growth in Reading , the 
Macmillan Company, New York, 1955, p. 495. 
5/Russell and Karp, op. cit., p. 6. 
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4lt and lack of desire to succ e ed in s chool. Previous failures 
and pressures a t home or school cont r i but e to t hese defects. 
Difficulties i n t h e environment:-- Factors closely 
a s sociated with the emotional are, according to these y 
educators: 
1. 11A forei gn l anguage spoken in the home makes it 
hard to gr a sp t he s ame meaning for two different 
-v.rords. 
2. Unhappy a s sociations in the home and the community 
may affect the child. 
3. A ba ckground in which idea s and books have no 
importance is unfortunate. 
4. Irregula~ school at tendance, particularly in the 
beginning , and frequ~nt changing of schools may 
cause the child .to lose out on basic principles 
of reading. 
5. Too much . passive .activity, such as television or 
radio, mrutes the child les s interested and resource-
ful.n 
Educational difficulties:-- Educat iona l factors -v;hich y 
might lead to reading failure are stated by Durrell: 
1. 
2. 
3. 
4. 
5. 
6. 
"Lack of adequate ba ckground to perform the reading 
t a sk set. 
Failure to master the early element s on which later 
abilities are based. 
Confusions resulting fro m instruction not correctly 
adjusted to the level and l earning rate of the child. 
Th e acquisition of faulty habits which i mpede progress 
Inability to acquire transfer skills--to discover 
the 'system' and generalized abilities that apply 
to many situations. 
La ck of vigor in atta ck , resulting from continued 
failure and ineffective motivation." 
1/Loc. cit. 
!' I 
g/Donald D .• Durrell, op. cit., pp. 350-351.0 
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These are the areas over 1·1hich the school has direct 
control and res ponsibility. This type of disability should 
seldom occur. That they do frequently occur is alarming . 
The immediate cure for those children already so affected 
lies in a good sound remedial r eading program. 
In searching out the causes for retarded reading in 
y' 
which t h e teacher has little control, Bennett made a study 
of 517 cases in the Boston University Reading Clinic. He 
discovered that (1) four times as many boys as girls had 
difficulty; (2) the children's parents reported many absences 
in first grade; (3) 18 per cent of the children were left 
handed; (4) 117 cases had eye trouble; (5) 31 had ear defects; 
(6) 102 had physical handicaps; and (7) 200 had emotional 
disturbances, such as discouragement -or nervousness. 
Listing difficulties «as to i mportance and occurence:--
Y Whipple made an interesting study a s to how mEny times 
these difficulties occurred in 83 remedial cases: 
1. Us e of inappropiate reading rnaterial--76 
2. Too early introduction of child to reading--59 
3. Uncorrected physical defects--44 
4. Insuff icient rest--42 
5. Physical deficiencies--42 
6. Poor diet and wrong eating habits--37 
7. Emotional difficulties--33 
8. Poor home environment--32 
i/Charles A. Ber~ett, Thomas B. Sullivan, and Victor 
Szymancki, .A Survey of 517 Cases Studied at the Boston 
University Educational Clinic Between 1944-1949, Unpublished 
Master~ _ s Thesis, Boston University, 1950. 
gLGertrude Whipple, "Remedial Programs in Relation to the 
Basic Program of Reading," Elementary School Journal, 
(May, 1944), 44:525. - - -
r.~. :~ ~\} 
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9. Gaps in child's schooling--29 
10. Inferior language--23 
11. Extreme nervousness--13 
12. Undue amount of 1vork outside of school--12 
13. Limited powers of concentration--5 
14. Confusion of direction because of handedness--4 
15. Lack of effort--2 
More than half the children had five or more of these 
handicaps. 
11 
In 86 reading cases~ Witty found that the follovring 
factors were most crucial, in order of frequency: 
(1) "emotional differences; (2) home differences; 
(3) physical factors; (4) early failure in reading instruc-
-
tion; (5) immaturity; (6) low mente.l ability; (7) lack of 
interest; (8) i mproper development of skills; (9) school 
absences, frequent transfers; (10) social maladjustment; and 
(11) poor school adjustment." 
Y -
To this list, Blair would add the following: 
( 1) "meager· experiential background, (does he understand 
what he is reading?) and (2) lack of reading experiences." 
The causes for any reading .· failure are many and complex. 
In locating and eliminating these causes, an important step 
toward helping the child to read will have been taken. 
21 
Dolch feels that "successful remedial instruction is based 
1/Paul A. ~Vitty:, from an a rticle by Helen Robinson, ucauses 
of Reading Failure, 11 Education, (!4arch, 1947), 67:422.;.426. 
g/Glenn Myers Blair, op. cit., pp. 72-73. 
2/Edward vl . Dolch, "Success in Remedial Reading , 11 Elementary 
English, (March, 1953), 30:133. 
'-=~~----
on the removal of any fears, frustrations, and insecure 
feelings vlhich the child may have. 11 
4. Remedial Reading Programs 
Authorities agree that the selection of remedial methods 
must be quite different from the classroom procedure vfhi ch 
y' 
was unsuccessful 1-rith the child. In this connection Harris 
says: 
ttrt has been said that remedial teaching is nothing 
but good, ef fective teaching; that the only difference 
between remedial teaching and ordinary teaching is that 
remedial teaching is done more thoroughly, more systema-
tically, and more efficiently.... On the other hand, 
there is more to remedial teaching than thoroughness 
and system. Some teachers who have tried to do reme-
dial 1-vork have assumed that 1.;hat the pupils needed v.ras 
drill and more drill. They have used the same general 
methods, have employed the same materials, and have 
aimed at the same goals as in their regular class teach-
ing. The results in such. cases are usually disappoint-
ing ." .. . · 
gj 
Bond and Tinker stress the importance of diagnostic 
findings , and the appraising of materials and methods in 
order to select the combination that vrill best suit a given 
~ disabled reader. Monroe reminds us that we should not be 
easily discouraged for "the method should v;ork on the 
assumption that it is better to be a slow reader than a 
non-reader; it is better to read sentences word by word 
1/Albert J. Harris, op. cit., p. 276. 
g/Bond and Tinker, op. cit., p. 205. ·· 
2/Marion Monroe, Children vllio Cannot Read, University of 
Chicago Press, Chicago, 1932• p. 114. 
------- ---=== e than not tO read at all. II 
Types of programs:-- Although educators agree that 
remedial reading should be taught a s soon as the need is 
detected, they vary as to method and approach. In general, 
the most common provisions for remedial reading instruction 
are the follo\'Jing : 
1. Instruction by the classroom teachers, often 
with assistance from a re~ding consultant. For a number 
of years, schools most alert to reading problems have 
provided remedial reading teachers to help retarded 
children. Hov-rever it was soon found t hat this system 
did not lessen the number of cases, and it ':las also 
apparent that the remedial teacher's techniques could 
. JJ 
well be used in the regular classroom. As a result, 
many schools have hired reading consultants, whose 
job is to assist teachers in providing more effective 
reading programs and thus prevent many serious cases. 
The consultant's duties are many and varied. 
Besides working closely with the superintendent and 
his staff, her most i mportant teosk is to as s ist the 
elementary teachers, and in some cases to provide some 
of the instruction herself. She may a lso help in 
analyzing children with particularly severe reading 
difficulties, referring them t o outside sources if 
necessary. 
e 1/Durrell, op. cit., pp. 335-348. 
2. Instruction by a special remedial reading 
teacher. Some school systems ~eel that seriously retard-
ed readers need more help than the classroom teacher has 
time to give. Teacher,s who have been trained for 
remedial cases and who are particularly interested in 
working with children with special problems are assigned 
to a well-equipped room. It is felt that the child is 
less humiliated \..,hen he is in a small group of retarded. 
readers than in his O\m classroom 'Yvhere he is rated as 
inferior. Groups should be kept small and should meet 
daily if possible. 
3. Co-operative instruction by the re5ular teachers 
In schools that lack a definite program for handling 
remedial instruction, the teachers may 11orlr out a 
11 
program of mutual assistance. One teacher may take the 
remedial cases of several rooms, while other teachers 
take over some of her instruction. 
4. Special remedial class or home room instruction. 
In this arrangement the children are grouped in a special 
class or home room, and the teacher, a trained specialist, 
instructs the children in reading and in all other 
subjects. She makes closer ad.justments to individual 
gf 
differences and needs than does the classroom teacher. 
QBurton, op. cit., p. 578. 
g,/Ibid., p. 580. 
----..o::::...:f!F= 
5. Clinical services. Many larger school systems 
provide clinics with trained personnel to diagnose and 
treat reading cases. Universities often run a six-
~reeks course in t he summer, taking the most serious 
cases that apply • . 
Remedial reading programs:-- In the Madisonville Fublic y . 
School, children at different grade l evels v;rho need extended 
help are placed under the guidance of a special remedia l 
reading teacher. Each child is given much individual atten-
tion and is made to feel t hat he is valued b y his teacher 
and classmates. These children have made excellent progress, 
reuorts Miss Laffey. 
~ . gj 
The "Inter-class Grouping I.aethod 11 has been found work-
able in a few schools. All teachers schedule instruction in 
reading for the same hour and each pupil goes to the class-
room where other pupils with similar reading abilities are 
found. 
The school librarian i-vho understands the problems of 
remedial reading can make a most significant contribution 
to the program. An interesting reading club, employing the 
cooperation of teachers , librarians and student teachers has 
lOOLRose Laffey, "A Program in Remedial Reading," Elementary 
English, (April, 1950), 27:230-239. . 
g/Mary C. \'f ils on, "Individualizing Reading Instruction," 
Peabody Journal of Education, (January, 1949), 26:195-201. 
- v 
proven effective. Children \vho are "recommended" by a teacher, 
meet once a -v;eek in the city library. They may remain in the 
group until they have reached their ovm grade level in read-
ing . During the first half hour, college seniors help the 
children find books, or help them 1.vi th ;,·mrds in their reading. 
The children are assigned to individual student instructors 
during the second period. There is always a -vraiting list, 
for the children enjoy this special attention and assistance. 
Enthusiastic reports have come from parents and teachers. 
Perhaps the stronges t feature is the cooperation involved. 
In the fourteen cities and villages within New York 
gj 
and Philadelphia areas that Boney visited, there ~<rere 236 
remedial reading tea chers, of which 80 per cen,t were employed 
within the past ten years. He found that the force having 
the greatest impact vras the genera l public expectancy. The 
average layman evaluates schools primarily on t h e basis of 
reading aGnievements, and the school that teaches reading 
well i s on solid ground, he believes. 
His aim in this survey was to find out whether schools 
. .,..ere doing v-1hat they set out dlo accomplish through the 
remedial reading program. 
YDorothy B. Swingle, "Reaching the SlO\v Reader in the 
Elementary School Library,n Pittsburgh Schools, (]tlay, 1949), 
23:144-146. 
g/De~"litt Boney, "A Visit vrith Remedial Teachers, 11 Elementary 
English, (January, 1953), 30:7-13. 
n··· ~b 
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He studied carefully the methods, materials and results 
of each system and made the following observations: 
1. The appearance of many remedial reading rooms was 
like a sm-artly dressed elementary school library. 
Machines, however, 1>1ere used infrequently. 
2. The materials v1ere very much like those found in 
the \vell-e-m.tipped classroom. 
3. The remedial reading tea cher did much social v;o rk. 
She visited the parents and discussed t he conduct 
of the child vii th teacher, parents, and child • . 
4. It v.ra s considered wisest to take the prdimary child 
first in the remedial reading program, under the 
belief that if children were given ins truction 
before their cases became acute, good results '\'lould 
be obtained. 
5. Remedial programs did not us e parents--they '~i'Tere 
found to bee too emotionally involved. 
6. The average reading teacher worked with forty to 
fifty pupils each 1-.reek. Periods ran from thirty 
to forty minutes per day. 
7. Selection was made by classroom teacher, remedial 
reading teacher, and the principal. The basis f or 
selection was teacher judgment and scores from 
reading tests. 
8. Special help l'ras limi.ted to children 1-lith average 
or above average intelligence, with some exceptions. 
,. 
9. The average remedial read ing tea cher had taught 
from six to eight years in t he clas sroom and had 
had several courses in r emedia l read ing and in the 
university clinics. 
10. Attitudes of class room teachers tm"l'ard t he remedia l 
program were mixed. Although most principals t hought 
clas sroom t eachers should be paid more before bring-
ing in other teachers , and t he position was looked 
upon as being a " s oft job," t h e ma j ority v.r elcomed 
this help. 
11. Attitudes o f s chool administrevtors 'tiere mixed: 
·sam~ said teachers decreased their efforts to teach( 
----
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reading since the exis.tence of the remedial. reading 
program. y 
At the University of Chicago Clinic, the classroom 
teacher coordinates skillfully with the clinic in a realistic 
effort to deal with retarded readers. After ~xtended testing 
by a school psychologist, an examination for hearing , visual, 
and other health items, the retarded child's mental age is 
compared with his actual reading accomplishment. If he is 
a serious case, a diagnostic rec;.ding examination is made at 
the clinic and recommendations are made for the use of certain 
materials. He is given individUal help by his classroom 
teacher, as well as the adjustment tec..cher. 
At the clinic, techniques are used to try to discover 
the underlying difficulties responsible for the particular 
reading disability: sensory mechanisms, the reading skills, 
the emotional blocks. A recommendation for the child's 
social adjustment at home and at school is made. A follow-
up exam is scheduled after four to six months of rEmedial 
work in the child's school. In some cases, private tutoring 
is suggested. 
Two important factors in the success of this program 
are the cooperation of the parents and the attitude of other 
pupils. "Readiness" on the part of the parents--readiness 
to help the child in every way--is considered imperative. 
1/William s. Gray, editor, Classroom Techniques in Im4rov-
ing Reading, University of Chicago Press, Chicago, 19 9, p. 
145. 
Another import ant factor in th!s progr am is the adjust-
ment tee.cher, who is the strongest link in the chain of 
cooperation between clinic and school. She devotes full 
time to adjustment duties in the schools, and gives group 
reading tests every two years. She g ives a t wo weeks 
training course for ne\v adjustment teachers and five one-
, 
half days in-service. training program. She is chosen by 
the principal for outstanding success in the classroom and 
for her ability to \·iork vdth other teachers and parents. 
--r· 
Individualized materials are prepared by another division 
of the clinic. The clinic has a library and a work-shop 
I which are visited for ideas by classroom tea chers , ad justment 
teachers, and principals. 
11 
In Point Pleasant a complete survey from primary 
grades through grade eight was ma.de. Eyes vrere tested, and 
intelligence and reading tests were given. In addition to 
the daily reading program in classrooms, all reading groups 
in every room received special clinical instruction weekly. 
Group meetings were held over a period of several weeks for 
teachers from f irst grade through high school. The theory 
of reading vras presented from ini t i a l approach through the 
development a l stages. Pract ical suggestions for classroom 
procedure and the importance of l e isure reading were dis-
cussed. 
1/Ber nice Hamilton, uPoint Pleasant Did Something About 
Reading_, u Elementary School Journal, (January, 1945), 
45:562-568. 
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A homogeneous grouping of classes for reading instruction !! 
"t.vas made. Pupils viere grouped ac cording to median grade 
levels on the r eading a chievement tests . For example , the 
advanced readers in third, the average read ers in fourth, 
and t he retarded r eaders in fifth grade were placed in a 
fourth gr ade group. 
Their weekly reading schedule, 45 minutes in length, 
included the follo;,v-ing : (1) Monday--the tea ching of word 
recognition techniques, phonics and auditory and visual 
discrimination; (2) Tuesday and Thursday--the teaching of 
-, 
directed reading : short selections under timed conditions, 
check ing comprehension, with each pupil recording speed and 
comprehens ion on a graph ; ( 3) 1"1 ednesday and Friday--the 
emphasis 1rras on oral reading. 
In addition to this program, the f l ashmeter and metron-
oscope •.1ere us ed in 30-minute periods e ach voJeek . 
Miss Hamil ton stated that follo vr- up t ests shO\,red great 
gains h ad b een made in many cas es. 
In a status study of reading in t he el ementary s chools, 
11 
DiVenuti found that a we~~ly organized reading program was 
in existence . in an industria l community. Only about half 
of the teachers allowed t he ch ildren to help plan t he pro gram; 
60 per cent utilized pupil activities in real life s ituations; 
1/John DiVenuti, uSt atus Study o f Reading in the Elementary 
Schoors o f a Community Suburban to Boston, Unpublished Master's 
Thesis, Boston University, 1953. 
II 
community resources v1ere no.t used sufficiently; and not 
enough testing was being done. He feels teachers and 
supervisors need to get together and draw up a unified 
course of study. 
Characteristics of good remedial reading programs:--
'Ylriters on remedial reading stress two factors in a good 
remedial program: (1) make the program interesting, and 
11 
Betts insists that the secret of success (2) keep it easy. 
in corrective reading is to challenge rather than frustrate 
the pupils. He lists four ways such a group ma~be chal-
lenged: 
1. "Every member of the · grm,1p is interested in the 
story. 
2. Every member of the group can rea.d without signs 
of difficulty, suc.h as finger pointing, lip move-
ment or whispering. 
3. Every member of t he group has the necessary phonic 
skills to identify automatically about 199 out of 
every 200 words. 
4. Every member of the group understands the story; 
that is, can follow the events on a map, grasp the 
true setting for the event, and get a feeling for 
the human relationships." y 
Betts places "friendship" high in importance in a 
remedial curriculum vThen he states: 
"The ' wrong-start 1 cases vlho failed to learn under 
regular conditions are apt to be full of bad attitudes 
and habits. No doubt they hate reading, and anything 
that has to do vd th books. They may have many bad 
habits, such as inattention and poor behavior. Their 
first need is friendship, for they have been scolded 
too often for failures. They also need success at 
something related to reading : telling a story, telling 
about pictures, rereading, or dramatization." 
i/Betts, op. cit., p. 48. 
Y!£!sl~ , P. 59. 
u -
Kirk suggests ten items ror use in remedial instruction 
that vlOU1d be agreeable to most educators: ; 
1. "The most important motivating ractor is to see 
that the child is. motivated from the star~. 
2. Remedial reading is most effective when given 
individually. 
3. Be systematic--try one method and, if not success-
ful, try another. Try one thi~~ at a time. 
4. Be flexible in your approach; ' ' crutches'i may be 
used tmtil initial stages are made. 
5. .f.!Iaterials should be presented in such a \•iay that 
the child knows he is progres sing, e.g., graphs 
to shov,r errors, speecl of reading, and number or 
nev-.r \<rords learned. 
6. Stress ora l r ather than silent read ing in lower 
grades . 
7. The place should be enjoyable. After school is 
not good. 
8. The period should not be too long or too short, 
depending on interest and ability of t he child. 
Give a minimum of three periods at regular intervals 
per week. 
9. Be tolerant, sympathetic, optimistic, and encour-
aging. A good insight into reading difficulties 
is imperative. 
10. Materials used should be i nterestin§, simple enough 
to insure success, yet stimulating. 
y ' 
Harris asserts that the slogan "teach, test, retea ch" 
should be altered for remedial readers to read "test, teach, 
retes t". He points out t he need for accurate measurement 
of the success o f the subject matter to which the child has 
been exposed and the need for emphasis on revie,,r t hat es-
caped him the first time. To Kirk's list, he would add 
these suggest ions: (1) The r emedial t eacher must have a 
real love of children; (2) she avoids monotony; (3) she 
I/Samuel A. Kirk, Teaching Reading to Slow-Learning Children, 
Houghton Mifflin Company, Boston, 1940, p. 127. 
g/Harris, op. cit., p. 277. 
transforms drills into games; (4) she enlists t he cooperation 
of the family; they should not nag , scold, punish, but inste&d 
11 praise any improvement." y 
In mo s t respects, Russell and Karp agree 1<1i th Harris 
and Kirk. They add seven more items to the list: 
1. nRemedial instruction should be managed so as not 
to classify the pupil in an embarrassing way. 
2. It should not be substituted for a highly cherished 
activity. 
3. The teacher should have sufficient time to plan 
and supervise the remedial work. 
4. Remedial work should be begun when the pupil is 
rested and cooperative. 
5. The pupil's particular errors and successes should 
be detected. 
6. A plan should be dropped when it fails to produce 
results after a fair trial. 
7. Individual supervision should be continued until 
tg; . pupil has- his improved techniques v;ell habituated. ' ·· 
McKim v-1ri tes that "the first step in giving remedial 
help is often to devel9p the child's interest in reading and 
to convince him that he can learn." She believes the remedial 
tea cher should note the following factors: 
1. "Malee sure the physical defects are cared for; l~ - -·) 
help the family under s t and the problem; i'iork v-Ti th 
emotional tensions. 
2. Since the remedial reader is usually older, he can 
understand v1hy he needs to learn to read. 
3. Negative feelings for reading need to be dispelled. 
4. Develop his confidence; discuss his problems fr§nk-
ly; give him practice that makes him feel he is 
getting somewhere. 
5. Capit a lize on the child's interests; vrrite materials 
to meet his special needs; prepare experience charts; 
turn a story into a play~ 
6. Keep a slow pace--he must succeed--until he thorough-
ly masters the situ~tion •. 
~l/~I=b~i~d-.-,-p~p-.~2-80-298 . 
g/Russell and Karp, op. cit., p.8. 
~I~~Kim, _op. cit._, :e_. 501. 
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7. Plan t he next steps v.ri th the child. 
11 
As an example, Bond and Tinker make suggestions for a 
45-minute remedial reading period: At first, the child might 
read from a basic readen; then he uses hi s reading in a 
creative action, such as drawing , constructing , modeling , or 
discussing. Next, he vmrks on a skill-devel9ping exercise; 
and finally, he might tell about a book he has been reading 
independently. As h e gains in re ading gro1,rth, the length 
of concentration should be extended. y 
After many years of reading clinic work, Dolch offers 
his "recipe for success:'' 
1. 11Restore the child's security. 
2. Di s cover the child's 'Area of Confidence' in reading. 
If he can r attle off fifty 1vords; if he knows the 
beginning blends well;--those are his 'Areas of 
Confidence'. Stay in t he area for s ome time, for 
he feels secure in it. He may need to read several 
books on the same l evel until he feels confident 
at that level. 
3. Advance from his 'Area of Confidence' by a continual 
series of 'success steps'. Take each step cautious-
ly and tentatively; the pa ce of the work book may 
not be the child's pace. 11 · 
"Any attempt, n continues Dolch , "to::'l!lake a sort of 
'curriculum of remedial reading ' i s a direct invitation to 
failure, s ince it cannot provide succ es s-s teps day by day 
for all children." 
In s ummary, it l'lfOUld seem t hat a r emedial reading 
1/Bond and Ti~~er, op. cit., p. 212. 
g/Edvrard 11. Dolch , nsuccess in Remedia l Reading ," Elementary 
English, (March, 1953), 30:133-137. 
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program "does not depend so much on the kind of plan as upon 
the method and spirit with which the plan is carried out. 
Excellent results appear to have been achieved by a number 
11 
of different systems." "Outstanding remedial programs are 
those 1trhich utilize sound principles of l earning and moti va-
g/ 
tion in the activities which are employed." 
5. The Remedial Reading Teacher 
Qualifications:-- As previously~.~stated \vhen considering 
the characteristics of a good remedial reading program, a 
good remedial teacher needs to have a great deal of patience, 
a genuine love for children, specialized training , an air 
of cheerfulness, and the ability to appraise the many differ-
ent kinds of remedial cas es. 
21 
Most experts agree with Robinson who recommends the 
following specific characteristics of a good remedial reading 
teacher: : 
1. "Personal qualifications:--a stable and mature 
personality; a sens e of humor; the ability to adjust 
easily to a variety of situations; respect for the 
individual; the ability to accept learners with all 
problems. 
2. An understanding of reading skills and techniques:--
a thorough knowledge of developmental reading; an 
understanding of the nature and process of learning 
to reading; the relationship between developmental 
and r emedial reading; familiarity with a \vide 
variety of mater~als. 
1/BlafY , op. cit., p. 126. 
g/Ibid., p. 124. 
2/Helen M. Robinson, "Qualifications for Tea chers of Remedial 
Reading ," School Revievr , (September, 1955), 63:334. 
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3. Skill in using inter vielv techniques:--skill in 
establishing r apport with interviewee and in 
adapting intervieiv to the individual. 
4. As much background information as possible. 
5. Competence in selecting administrative and inter-
pretive tes ts of mental capacity, reading and pupil 
interest. 
6. The ability to appraise both oral and silent reading 
by informal and standard t es ts. 
7. Familiarity with res earch, services of s pecialists 
and ,,r ith symptons of underlying factors. 
8 . An unders t anding of t he r el ation of r eading readiness 
and specifi c methods of t eaching to r eading f a ilure. 
9. Ability t o select t h e appropri ate r emedi a l techniques 1 ~ 
Experience and pr ofessiona l preparation:-- As has been 
stated, reading specialists feel that the reading consultant 
or remedial reading teacher should have wide experience and 
. 11 . 
special training in the reading field. Durrell suggests 
not less than five years of succes sful classroom teaching 
experience, some form of teacher leadership experience, and 
experience in a reading clinic as prerequisites for the 
remedi a l teacher or consultant. She must have a master 's 
degree, preferably work beyond, and have training in the 
follo wing areas: (1) tests and measurements; (2) psychologica 
and physical f actors in reading ; (3) child psychology; 
(4) study of school failures; (5) child development and 
guidance; (6) reading clinic--including modern teaching aids 
1/DUrrell, op. cit., p. 338. 
• to reading; (7) courses in developmental and remedial 
reading . She should have supervised training in a reading 
clinic if po ssible. 
The remedial reading · teacher and consultant should have 
the qualities of an outstanding classroom teacher, and the 
experience and preparation of a specialist.-
6. Materials and Aids 
Reading Material:-- Authorities on reading agree that 
the selection of appropriate material for remedial \'TOrk is 
one of the most important factors in the program. In order 
that the child gains confidence in himself and takes an 
interest in reading , it is essential that the material be 
11 
interesting and easy. Bond and Tinker list the follow·ing 
criteria: the materials selected must (1) be suitable in 
level of difficulty; (2) meet the child's instructional needs; 
(3) be appropriate in level of interest; and (4} be available 
in abi.mclance. 
gj 
To tt.ds list, Betts would add: 11 (1) dignified titles; 
(2) low starting level books; (3) high achievement level 
books; ( 4) authentic and worthwhile content; ( 5) sys.tematic 
development of selected concepts; (6) clear, clean-cut, 
i/Bond and Tirurer, op. cit., p. 222. 
gjBetts, op. cit., p. 68. 
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readable language; (7) carefully plott ed stories; (8 ) fast-
moving story development; and (9) original stories, tailored 
for corrective reading needs." 
The retarded child usually needs help in choosing a 
library book. In their selected booklist called High 
Interest-Low Vocabulary Reading Materials, Sullivan and 
1Z 
Tolman echo the beliefs of other vrriters ~r;hen they state 
that "it is recognized that one of the best 'remedial 
techniques' and ways to improve the reading of the sl9wer 
learner is to supply large amounts of interesting and easy 
I reading material. Practice brings power and speed. The 
sooner we can lead him in his s chool program to such easy 
materials, the easier the development of good reading habits 
for him will be." 
A list of books concerned and designed for the less 
capable reader and recommended for remedial reading programs 
gj 
may be found in the Appendix. 
Workbooks, skill texts, games, vrord lists and flash 
cards:-- Nost 'trriters agree that workbooks may be included 
in the program but only if they meet the child's needs. 
Usually it is not necessary for the child to do all the 
JjHelen Bla ir Sullivan and Lorraine E. Tolman, 11High Interest-
Low Vocabulary Reading Material," Journal of Educationt 
Boston University School of Educat ion, (December, 1956}, p. 2. 
g/See Appendix G. 
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4lt exercises, since he needs help in very definite areas. If 
he has a decided dislike for workbooks--and many retarded 
children do--it is better to teach him the particular skill 
in some other way. 
Skill texts are valuable to the remedial teacher because 
they suggest plans for each skill, giving many examples and 
offering exercises tha t give practice in the skill. "If the 
child lacks auditory discrimination of v1ord elements; lack of 
visual discrimination of differences between words; failure 
to attach meaning to 'lrTOrds, or improper adjustment of 
instruction to learning rate, a word skill text is the best y 
source. •• 
Games like workbooks, merely keep the child busy unless 
they are used for a definite reason. However, many children 
vlho ''close their ears 11 to drill and have a distaste for 
workbooks, can learn painlessly as well as pleasurably by 
playing a 1-rord or phrase game. Many commercial games are 
available, although it is often just as effective to make a 
simple game to meet the child's need. Lists of word skills y 
books, and sources for games may be found in the Appendix. 
; ' 
Word li sts and flash cards may either be purchased or 
1/Donald D. Durrell, Helen B. Sullivan, · Helen A. Ivlurphy, 
Building Word Po\'ler, Vlorld Book Company, NevT York, 1945, p. 1. 
g/See Appendi~~s F and H. 
~ teacher-made. One of the most effective methods of learning 
·vrords i s by use of the hand tachis toscope which can be easily y 
made. A remedial reading vocabulary for primary grades is 
lis ted in the back of Durrell's book, and is especially 
useable for the retarded reader since it li sts t he vwrds 
according to the frequency of use. Other lists are the 
- y ~ 
Dolch Basic Word Li st , and the Einsland List. 
Mechanical devices:-- Several quick-exposure devices, 
such as the Metronoscope or Flashmeter, may be used to 
increase the rate of reading. Few scientific studies have 
been made on the effectiveness of these devices, but the 
results so far obtained indicate that they are more 
successful in increasing the rate of word recognition than fJJ 
the rate of comprehension. Since sp~ed of reading is not 
stressed in the primary grades, these machines are of little 
use to the elementary teacher. They may be suited to certain 
t ypes of remedial instruction and visual therapy, but not to 
.21 §/ 
r egular instruction in reading . Harris observes that 
1/Durrell, I mproving Reading Ins truction, op. cit., p. 200. 
g/Ed'dard W. Dolch, Dolch Basic Sight \'lord Test, Garrard 
Press, Champaign, Illinois, 1943. 
2/Henry D. Rinsland, Basic Vocabulary of Elementary School 
Children, Macmillan Company, New York, 1945. 
1/Harris, op. cit., p. 525. 
5/Burton, op. cit., p. 337. 
§/Albert J. Harris, How to Increase Reading Ability, 
Longmans, Green and Company, Ne'\'l York, 1947, pp . 470-471. 
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devices force the reader to make adjustments to set patterns, 
prevent him from rereading vrhen necessary, but do emphasize 
improvement of eye movements. y 
Woolf and Woolf feel that these instruments have 
their virtues ,..;hen used viis ely, although they are secondary 
in importance to activities which emphasize comprehension. 
They excite interest, and children like them. The writers 
warn that the teacher needs to know the needs a.J.d abilities 
of his students before he chooses a me.ch ine to use. 
Remedial Spelling and Hand\'lriting:-- In the primc:.ry 
grades the child not only begins to read, but acquires some 
abilities in handwriting and spelling. The problem of 
relating these skills to each other is of special import to 
the slow reader, since he often has trouble in all three. 
gj 
Betts suggests that reading and spelling are correlative 
growths, and that spelling methods should be included in the 
remedial reading program, if time permits. As the child 
progresses in reading , his spelling may show improvement too. 
2.1 
I'-'Iurphy · makes these suggestions in relation to spelling: 
1. When the ch ild makes a mistake, point out vrh ere 
it is and have him revrrite the • .. -rord. Only written 
i/Maurice D. Woolf and Jeanne A. Woolf, Remedial Reading~ 
Teachir- · and Treatment~ McGravr-Hill Company, N. Y., 1957, 
pp. 19 -95. 
g/Em.met A. Betts, ''Inter...:relationship of Reading and Spelling, 1 
Elementary English Review, (January, 1945), 22:12-13. 
2/Helen A. Murphy, in her course, Primary Methods, Boston 
University School of Education, 1958. 
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spelling is effective. 
2. Find out the child's learning rate in spelling and 
cut doim the load for complete mastery. 
3. Be sure the i'lOrds i'lill be used frequently. 
4. If t he child can define the word in vrri ting, it is 
at his gr ade level. 
5. Do not teach rules in spelling ; t here are too many 
exceptions. 
6. The child should keep a personal spelling list of 
misspelled words and vrork from t his list. 
7. His speed of handwriting may determine his ability 
to spell. 
8. It is important to be _able to transfer from spelling 
lessons to writing sentences. 
9. Be sure the child knows the meaning of the ·word. 
It is encouraging to the child if a chart or graph is 
kept, for purpo s es of recording the number of words learned. y 
The book Developing Spelling Power combines spelling 
and word analysis and is especially fitting for remedial 
ch ildren. 
Although writing is closely associated with read ing and 
spelling, it is seldom i ncluded in the remedial reading 
program. I'lany times -v;riting difficulties disappear as the 
child gains more knowledge and experience. If remedial 
vTri ting i s undertaken, it should be on an individual basis. 
Instead of working on general exercises, each pupil should 
concentrate his efforts upon correcting his own particular 
handwriting faults. 
It is important that remedial reading teacher s are 
av;are of spelling and viri ting needs while teaching reading , 
1/Karlene V-. Russell, Helen A. Ivlurphy and Donald D. Durrell, 
Developing Spelling Povrer, Ylorld Boolc Company, New York, 
1957. 
---
e for RussellJ} reminds us that "eno: gh r-e: ea-rch evidence has 
been cited to suggest that primary teachers must think of 
their school program as a language-arts program rather 
than as a collection of separate activities in reading , 
writing , spelling , speech, and composition. . . His ability 
to write words, to spell them corr ectly, and to put them in 
clear sentence and paragraph patterns will depend upon 
abilities he has developed during reading activities." 
7. Summary 
One of the modern teacher's main concerns is to provide 
for individual di f ferences in the classroom, and she attempts 
to teach each child on his particular level. This is a 
complex process, and one that requires the best of teaching . 
Consequently, some children inevitably fall behind and need 
remedial help. 
The remedial teacher today is better trained than she 
v.ras ten years ago. Changes in the teachers' attitudes 
toward children and to;,v-ard teaching methods and materials 
have been notable. Today we attempt to guide each child in 
accordance with his abilities, interests and t astes. The 
teacher is still the most important factor in the teaching o~ 
reading . 
I n any remedial reading program, one of the first steps 
i/David H. Russell, Children Learn to Read, Ginn and Company, 
Boston, 1949, pp. 155-156. 
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41t is to identify those children in need of treatment. An 
alert teacher can often detect pupils who need special help by 
watching for certain clues. Interest inventories often 
reveal the child's likes and dislikes, and help the teacher 
in her choice of materials for him. Tests shorT \vhether he 
is reading up to his capacity. Teachers must be careful with 
slow learners. Those reading up to capacity are not remedial 
cases, even t hough they may not be r eading up to grade l evel. 
After children have had mental and physical tests, diagnosis 
of their difficulties is necessary. This may be done either 
by commercial or teacher-made analyses. 
It is agreed by authorities that reading difficulties 
are usually caused by a number of factors. If a child does 
not have a mental age of at least six years, six months, he 
probably will not succeed in reading . He may not be mature 
enough . His ears, eyes, speech, coordination, language, 
glands, and general health may be defective. He may have 
deep-seated emotional problems, or his past instruction 
may have been faulty. Most remedial cases have many 
handicaps. 
Good remedial reading programs have the qualities of 
the best teaching programs, plus other definite 
characteristics. Mos t important, the vlork must be 
interes ting and easy. The child must learn to lilte reading 
so that he will read widely. He needs special help on 
weaknesses that are revealed in his tests. Charts may help 
- ==----~- ~-_.-- --'--- -- --
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e him to see the progress he is mal~ing. 
To qua lify for the position of remedial teacher or 
read ing consultant, a person n eeds t he traits of an 
outstand i ng class room teacher, plus ".vide experience and 
preparation. 
Remedial reading materials should not only be 
interesting and easy, but should meet the child's 
instructional needs and be in abundance. Booklists help the 
teacher choose books on the child's level. 
Workbooks and games should be included in the program 
only if they meet the child's needs. Skill texts are 
valuable b ec aus e they sugges t plans for each skill. 
Mech~nical devices a r e of que s tionable value in the lower 
gr ades, but may be helpful in special cases. 
Remedia l spelling and h andwriting are sometimes 
includ ed in the program, and teachers should be aware of 
t h e s e needs while teaching reading . 
Although it is the hope of every person \'rho has a 
sincere interest in children tha t remedial reading class es 
and reading failures may one day be made unneces s ary, it is 
J] 
well to keep in mind Russell's conclusion in this regard: 
".No matter how hard teachers, principals or 
supervisors try, they can never bring all pupils 
up to a single standard of reading achievement •••• 
and provision for pupil variations is necessary. 
Remedial r eading is not getting all pupils up to 
grade, but providing adequate instruction for pupils 
i/Russell, op. cit., p. 330. 
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who cannot benefit by the regular methods and 
materials used by mo st of the class. Some pupils 
will always need special instruction in presentation 
of new steps in reading." 
CHAPTER III 
PROCEDURE FOR GATHERING DATA 
1. Plan of Procedure 
In conducting a survey of remedial reading programs in 
the elementary s chools of the Commonwealth, questionnaires 
(Appendix B·.) were sent to the superintendents of schools. 
A letter of explanation. (Appendix A) and a self-addressed 
stamped envelope were included. Where no replies were 
received within a month, follow-up cards (Appendix C) , \'rere 
sent • . 
2. Plan for the Questionnaire 
Sources used:•- Several sources proved invaluable in 
constructing the questionnaire. .Among these v1ere the 
information and ca se studies of the Boston University .. Clinic; y' -
Alpert's thesis on remedial reading programs in the secon~ y 
dary schools in Massachusetts; Bennett 1 s survey of cases 
at the Boston University Educational Clinic; and Blair's 21 
survey of diagnostic and remedial teaching in secondary 
lZDavid J. Alpert, A Survey of the Developmental and Remedial 
Reading Programs in the Secondary Schools of Massachusetts, 
Unpublished Master's Thesis, Boston University, 1951. 
g/Charles Bennett, op. cit. 
~Glenn Blair, Diagno s tic and Remedial Teaching in Secondary 
Schools, Macmillan Book Company, Ne1tr York, 1947 •. 
schools throughout the n ation. 
Format of the questionnaire:-- The questionnaire consis-
ted of fifteen sections considered most pertinent to remedial 
reading programs. The questions probed such points as: the 
number of years the remedial reading program had been in 
operation; the type of program; subjects included; and kinds 
of tea chers involved. . (Appendix B) 
Other f actors considered vital to the survey were: 
information on the number of pupils involved in the program; 
hovl selected; size of groups; grade levels; and number of 
hours per week of instruction. 
Specific questions sought to discover the nature of the 
testing program in the remedial reading set-up. 
Because materi als are fundamental in any good remedial 
reading program, it was decided to inqui~e as to what texts, 
library aids, workbooks, skill texts, games, flash cards, 
and machines were available to the program •. 
A space for comments by the person in charge completea 
the ques tionnaire •. 
CHAPTER IV 
Al{ALYSIS P~ INTERPRETATION OF THE DATA 
Questionnaire s were sent to the superintendents of 239 
cities, t m1ns, superint endency unions, and regiona l s chool 
districts li s ted i n t he Massa chusett s Department of Educ ation 
Educ ational Directory for 1957. Divi s ions a s they are listed 
in the Massa chusetts Annual Report 6f the Department of Educ a -
tion for the year ending June 30, 1956, were used. They are 
cities over 15,000 popula tion; t owns over 10,000; towns 
between 5,000 and 10,000; towns under 5,000; superintendency 
unions; and regiona l school districts. Since only one of 
the nine regional school districts r~plied in the affirmative, 
this category was dropped from the listings •. 
Table 1. Number of Questionnaires Sent to Superintendents 
of the Elementary Schools in Massa chusetts and 
Number and Per Cent of Returns 
Per Cent 
Type of Community Ques tionnaires of Returns 
Sent Renlies Received 
Cities over 15,000........ 39 30 77. 
Tm,rns over 10, 000. . . . • . • . • 57 34 60 
Towns bet ween 5,000 
and 10,000................ 50 35 70 
Towns under 5,000......... 36 20 56 
Superint endency Unions •••• __ --~5~4~--------~3~1~------~5~7 __ __ 
Tot a l ••••••••••• ~ ••••• 238 150 
49 
-=-- --=--
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The writers were pleased vrith the high percentage (65) 
of replies received, \'rhich is considerably above that typi-
cal for questionnaires of this type. 
The highest per cent of replies wa:a:. received from the 
cities. This is in line with the fact that 87 per cent of 
the cities have remedial reading programs (Table 2). Sixty 
and seventy per cent of returns came from to"~..rns over 10,000 
population and tovms between 5,000 and 10,000 respectively. 
The per ce~ of replies from towns under 5,000 and superin-
tendency unions were 56 and 57. Tables one and two show a 
high cor·relation bet11een percentage of replies and prevalence 
of remedial reading programs •. 
Table 2. Number and Per Cent of School Systems With and 
Without Elementary Remedial Reading Programs 
0 
Type of Community Program Program Per Cent 
es no 
Cities over 15,000 •••••. 26 " 4' 87 13 
Tmms over 10,000 ••••••• 27 7 79 21 
Towns between 5,000 
and 10,000 •••••••••••••• 20 15 57 43 
Tovrns under 5,000 •.••••• 9 11 45 55 
Superintendency Unions •• 16 15 52 48 
Total ••••••••••••••• 98 52 
Table 2 shows that most cities and l arger towns in 
Massachusetts h ave elementary remedial reading programs._ 
Only about half the smaller towns and unions have a definite 
plan. The reason most frequently given was lack of funds. 
Many school budgets cannot be stretched to cover the extra 
expenses of space, equipment and teachers that are funda-
mental to a successful program. In most cases the school 
authorities rea lize and are convinced of the importance of 
a program but cannot afford one. The follov'ling quotations 
are examples: 
"We do not have an organized r emedial reading program 
as such, due to l ack of funds." · 
"Remedial program needed--lacking because of financial 
. considerations." 
"Want one." 
"Economy-minded committee members think otherwise." 
Many communities are eager to organize a remedial 
reading program but are unable fo find qualified and 
experienced . personnel. Typical statements are as follm·Ts: 
"Our reading specialist left in June 1957, and we h ave 
not been ;able to find a suitable repla cement. The 
position i s still open and vre should like to fill it." 
"Next year we are st arting a definite remedial reading 
program. A fully qualified remedial read ing teacher 
will be hired on a full time basis, if vie can procure 
one." 
11 It is our hope that we will be able to find a quali-
fied and interested person with broad training in the 
field of remedial reading to come to us and help us to 
establi sh our new program." 
11 vve have mone y in the budget for a reading consultant 
but were unable to engage the services of one." 
Still other systems substitute for a remedial reading 
program as best they can in the follo vrit).g ways: 
"The principal, a former gr ade teacher, conducts a 
limited remedial reading program." 
Boston University 
School of Education 
LibrarY. 
·----
" •••• on an individual classroom basis, our teachers do 
considerable work in this area. 11 
" •••• The primary and elementary supervisor work with 
the teachers and give help in reading, and suggestions 
for aid for those having difficulties." 
"We have small classes, grouped on the basi s of three 
reading §roups. We have special help periods for this 
purpose. 
"All teachers •••• have made excellent :implementation 
of an extension course held last year and are working 
\·ri th individuals in their own classrooms." 
Superintendents of seven tm•ms and unions stated that 
they h ave made provision in their 1958 budget for a remedial 
reading teacher to organize an effective program. 
Comments from superintendents and consultants \·rith 
remedial reading programs were largely favorable to and, in 
most cases, enthusiastic about such programs. Representative 
statements are as follows: 
"Very vrell equipped by comparison vii th other systems. 11 · 
"We consider our remedial reading program a vital part 
o~ our school program and believa. it has obtained 
excellent results in our school." 
'· 
"I 1tTOUld like small remedial classes -v;hi<f·h children coul 
tempora.rily attend full time. 11 
" •••• nave come to the conclusion that remedial reading 
teachers could best serve their system by spending 
some or all of their time in a consultant capacity 
rather than a teaching capacity." 
"A reaO.ing program is being organized for the first 
time in our system. vle are hopeful that it will 
strengthen our program." 
"Scheduled parent conferences with the remedial tee.cher 
have proved most helpful." 
Table 3. Number of Years Elementary Remedial Reading 
Programs Have Been in Operation in Massachusetts 
~ . .- . - .. ~-- . . . 
Type of Community 1-5 6-10 11-15 16-20 21-25 26-30 
Cities over 15,000. 3 14 2 4 2 
Tovms over 10 ,ooo .• 8 9 5 l - 1. 
Towns betvleen 
5,000 and 10,000 ••• 11 6 2 
To\•ms under 5,000 •• 5 3 1 
Superintende]fcy 
Unions ••••••••••••• 9 4 
Total •••••••••• 36 36 10 4 1 3 
Table 3 shows that 69 per cent of the cities over 15,000 
population have had remedial r eading progr ams vlithin the last 
ten years and that the r ange runs from 1 to 27 years. Sixty-
three per cent . of the tovms over 10,000 st arted programs with-
in the l a st ten years, and over t wenty per cent have been in 
operation between 11 and 15 years. Their range is between 
one and 26 years. Ninety per cent of the programs in towns 
between 5,000 and 10,000 started within the last ten ~ears. 
Their range is between one and 13. Eighty-seven per cent of 
the small towns and unions reporting started their programs 
ten or less than ten years ago. Their range is betv-re en one 
and 13 years. 
Table 3 brings out the fact that elementary remedia l 
reading programs .. in the state of Massachusetts have come 
into exist ence l ar gely within the l ast ten years. Seventy-
.seven per cent of the communities have inaugurated a program 
-.:~: 
;~::i.t... ~ 
since 1948, and only twenty-three per cent have had programs 
for more than ten years. 
In his 1951 survey on developmental. and remedial reading 
. y 
programs in the secondary schools of Massachusetts, Alpert 
found that mos t schools had had a remedial read ing program 
for four years or less. Since his study was made six years 
ago, the writers feel justified in concluding that his 
findings today \vould show most secondary schools vJ"ith a 
program of ten years _ or less. These findings coincide with 
those of the present survey which indicate that more and more 
systems are realizing the need for a remedial reading ppogram. 
gJ 
These results are in direct contradiction to Bett's 
prediction of 1946 in which he stated, "In many school 
systems, the crest of the remedial reading wave reached its 
greatest height during the 1930's~· and "Undoubtedly the trend 
is definitely away from this approa ch (remedial reading ), 
although remedial procedures to a lesser degree will remain 
a par t of a well-planned program of instruction." 21 
!/David J. Alpert, op. cit. 
gfEmmett A. Betts, Found~tions of Reading Instruction, 
American Book Company, New York, 1946, p. 28. 
2/0p. cit., p. 54. 
I 
~\ 
\ 
Table 4. Types of Reading Programs in Cities over 
15,000 Population 
Cities 
Beverly ••••••••••• 
Boston •••••••••••• 
Brockton •••••••••• 
Cambridge ••••••••• 
Cheli~a ••••••••••• 
Chicopee ••• ~ •••••• 
Everett ••••••••••• 
Fitchburg ••••••••• 
Gardne~ ••••••••••• 
Gloucester •••••••• 
Haverhill ••••••••• 
Holyoke ••••••••••• 
Lynn •••••.•••••.•• 
Marlboro •••••••••• 
Melrose ••••••••••• 
New Bedford ••••••• 
Newton •••••••••••• 
North , Ade.ms ••••••• 
Northampton ••••••• 
Quincy •••••••••••• 
Revere •••••••••••• 
Somerville •••••••• 
Springfield ••••••• 
Waltham~·········• 
Woburn •••••••••••• , 
Worcester ••••• ~ ••• 
Total ••••••••• 
Reading 
Consul-
tant 
X 
X 
X 
X 
X 
X 
X 
X 
X~ 
X 
X 
X 
13 
Remed-
ial 
Teach-
er 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
13 
Clinic 
X 
X 
X 
X 
X 
X 
X 
X 
9 
Class-
room 
Teach-
er 
X 
X 
X 
X 
X 
X 
X 
7 
Table 4 shows that 50 per cent . of the element ary schools 
in these cities are under the supervision of ree.ding consul-
tants in their programs, while 50 per cent use remedial 
e tea~':hers. Of these, three cities have both consultants and' 
- ----==~~==================~~== 
e 
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remedial teachers. Thirty-four per cent of the school systems 
carry out a clinical program, while 27 per cent ask their 
classroom teachers to include remedial teaching in their 
daily program. Twelve systems have more than one type of 
program. 
Table- 5-. Types of Reading Programs in To"rns over 
10,000 Population 
Towns Reading Remed- Clinic 
Consul- ial 
tant Teach-
er 
An.dover ••••••••••• X 
Arlington, •••••••• 
Athol •.••••••••••• X 
Braintree ••••••••• X 
Brookline ••••••••• X X X 
Canton •••••••••••• X 
Chelmsford •••••••• X 
Concord ••••• ~ ••••• X 
Danvers ••••••• -•••• X 
Dartmouth ••••••••• X 
Framingham •••••••• X 
Greenfield •••••••• X X 
Hingham ••••••••••• X 
Lexington ••••••••• X X X 
Marblehead •••••••• X X 
Milford ••••••••••• X 
Northbridge ••••••• X 
Norwood.~ ••••••••• X 
Plymouth •••••••••• X 
Randolph •••••••••• X 
Reading ••••••••••• X X 
Stoneham •••••••••• X 
Tewksbury ••••••••• X X 
Wakefield ••••••••• X . 
Wellesley ••••••••• X X 
Winchester •••••••• X 
Winthrop ••• !•••••• X 
Total ••••••••• 16 15 
~ __ -_._- :-..:;. -=-·=-=-= 
------ -
Class-
room 
Teach-
er 
X 
X 
X 
X 
x : 
X 
X 
X 
e 
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Table 5 shov-Is that 60 per cent of the elementary schools 
in towns over 10,000 population are under the supervision of 
reading consultants, and 56 per cent use remedial teachers. 
Six tov-ms have both consultants and remedial teachers. 
Fifteen per cent report clinical work, while 29 per cent ask 
their classroom teachers to take care of remedial cases. 
Tv1el ve systems have more than one type of program. 
Table 6. Types of Reading Frogra.ms in To\VJnS between 
5,000 and 10,000 Population 
Reading Remed- Class-
Towns Consul- ial Clinic room 
tant Teach- Teach-
er er 
Ashland •••••••••••• X 
Bedford •••••••••••• X 
Dalton ••••••••••••• X 
E. Longmeadow •••••• X 
Foxboro •••••••••••• X X 
Hull ••••••••••••••• X~ X 
Ipswich ••••••••••• ~ X 
Lunenberg •••••••••• X 
Longmeadow ••••••••• X 
Mansfield •••••••••• x: 
Medfield ••••••••••• X 
N. Reading ••••••••• X 
Norton ••••••••••••• X 
Scituate ••••••••••• X X 
Sharon ••••• .•••••••• X X 
Weston ••••••••••••• X 
Westwood ••••••••••• X X X 
Wilbraham •••••••••• X 
Williamstown ••••••• X 
Wilmington ••••••••• X X 
Total •••••••••• 9 10 4 4 
--- --
. -. ~~ 
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As may be seen in Table 6, 45 per cent of the elementary 
schools in the towns between 5,000 and 10,000 population 
use reading consultants, while 50 per cent hire remedial 
reading teachers. Only two have both consultants and remedial 
teachers. Twenty per cent run clinics, and twenty per cent 
use classroom teachers for r emedial work. Nine systems have 
more than one type of program. 
Table 7. Types of Reading Programs in Towns under 
5,000 Population in Massachusetts 
Reading l\emed- . 
Towns Consul- ial Clinic 
tant Teach-
er 
Cohasset ••••••.••• X 
Groton •••••••••••• X 
Hamilton •••••••••• X 
Hopedale •••••••••• X 
Marshfield •••••••• X X 
J:.lliddleton ••••••••• X 
Rockport •••••••••• X 
Sudbury ••••••••••• X 
Westford •••••••••• X 
Total ••••••••• 6 4 0 
Class-
room 
Teach-
er 
0 
Table 7 brings out the . fact that 66 per cent of the 
elementary schools in the small to-vms a re under the supervis~on 
of reading consultants, \•Thile 44 per cent use remedial teachers 
No clinics or classroom teachers are involved in the programs . 
Only one tm·Tn has both a consultant and remedial reading 
teacher. 
---~--- --· -·---= -----===-== 
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Table 8. Types of Reading Programs in the Superintendency 
Unions in Massachusetts 
Reading Remed .... Class-
Unions Consul- ial Clinic no om 
tant Teach- Teach-
er er 
Union 6 • •••••••• X 
Union 7 . . ..... - •.. X 
Union 9 •• ••••••• X 
Union 2.3 •••••••• X 
Union 25 ....•.•• X 
Union 28 •••••••• 
Union 33 .....••. X 
Union 34 ....•.•• X X 
Union 40 •.••..•• X 
Union 42 •••••••• X 
Union 46 •••••.•• X 
Union 49 •••••••• X 
Union 51 ........ 
Union 52 •••••••• 
Union 54 •••••••• X 
Total ••••••• 7. 3 2 1 
Table 8 shows that 47 per cent of the elementary schools 
in the superintendency unions that reported have reading 
consultants while 20 per cent have remedial teachers. Thirtee 
per cent use clinics, and six per cent ask classroom teachers 
to help remedial cases. 
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Table 9. Types of Reading Programs in the Elementary Schools 
in Massachusetts 
Reading Remed- Class-
Community Consul- ial Clinic room 
tant Teach- Teach-
er er 
Cities over 15,000 •••• 13 13 9 7 
Towns over 10,000 ••••• 16 15 4 8 
To\-rns betv1een 
5,000 and 10,000 •••••• 9 10 4 4 
Tm,ms under 5,000 ••••• 6 4 0 0 
Superintendency 
Unions •..••.••••.••••. 7 3 2 1 
Total ••••••••••••• 51 i£5.-~ 19 20 
Table 9 brings out the point that 54 per cent of the 
communities in ~1assachusetts employ reading consultants in 
their elementary schools; 45 per cent use remedial reading 
teachers; 19 per cent run clinics at some time during the 
year; and 20 per cent leave remedial v1ork in the hands of 
the classroom teacher. Thirty-five communities, or a per-
centage of 36, have more than one type of program. 
From these fi gures, one concludes that most supervisors 
realize the value of having a specially trained reading 
consultant or remedial reading teacher in charge of retarded 
readers, if she can be obtained. The Boston University 
Educational Clinic is contact ed in some systems where 
summer help is desired, or v.There the system is unable to 
take care of the case itself. Some systems offer their own 
summer clinic programs. 
The writers question the effectiveness of a program 
---=....=::......- -~ 
that depends entirely on its class room teachers for remedial 
assistance, unless the clas.ses are unusually small. The 
single factor of time \'TOUld seem .. to make it .impossible for 
elassroom teachers to deal extensively with remedial cases. 
In his report on remedial reading in the secondary 
11 
schools of 1·1assachusetts, Alpert states, 11Most of the 26 
-
schools 1vho reported this method (classroom teachers in charge 
of remedial eases), expressed dis~atisfaction 1vith its _lack of 
planning and hoped to do something more specific in the 
future." 
Since over 50 per cent of the cities and le~ger to1~s 
use reading consultants and remedial teachers against less 
than half of the smaller towns and unions with this type 
of program, it appears that the larger the system, the 
stronger the program. Many exceptions occur, however, 
especially in the suburban town where alert parents demand 
the best education for their children. 
The writers are well avJ-are that a mere statement on the 
part of the respondents that remedial reading programs are 
in operation in their respective communities is no measure 
' 
of the quality thereof. Nevertheless, a reasonable pre-
sUmption exists that school systems vrhi ch have recognized 
the need for remedial reading to the extent of providing 
" 
wel-l-trained personnel 't~ith adequate mateEials and equipment, 
are more likely to have a superior type of reading program. 
!fAlpert, op. cit. ~ 
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~ Table 10. Content of Remedial Read ing Programs 
of Cities over 15,000 Population 
in Massachusetts _ 
~ . . . . ·. ' : ~ Integ:rat <:)-
·--Cities Reading Study Spell- Hand ed 
Skills ing ~riting Curricu;:_ 
lum 
Beverly ••••••••••• X X X X X 
Boston •• ~········· X X X X 
Brockton •••••••••• X X X 
Cambridge ••••••••• X X X X 
Chelsea ••••••••••• X X X X 
Chicopee •••••••••• X X X 
Everett ••••••••••• X X X 
Fitchburg ••••••••• X X X X 
Gardn·er ••••••••••• X 
Gloucester •••••••• X X X X 
Haverhill ••••••••• X 
Holyoke ••••••••••• X X X 
Ly-nn • ••••••••••••• X X 
Marlboro •••••••••• X X X 
Melrose ••••••••••• X X X X X 
Ne'.-I Bed ford ••••••• X X X 
Newton .•.•.•.••..• X X 
North,_Adams ••••••• X X 
Northampton.- •••••• X X 
Quincy •...•.•.•••• X X 
Revere •••••••••••• X X X 
Somerville •••••••• X X 
Springfield ••••••• X X X X 
Waltham ••••••••••• X X X X 
Woburn ........ ••••• X X X: X 
Worc ester ••••••••• X X 
Total ••••••••• 26 21 18 10 5 
Table 10 sho"ti'TS that in the remedial reading programs 
in cities over 15,000 population, 100 per cent teach r eading; 
81 per cent include some form of study sk ills in their programs 
69 per cent teach spelling ; and 39 per cent correlate hand--
1F====--=-- ---== --~ -===--=-- -- --=-=---=-- ---=-- --~-~-'-=-
~ writing in their remedial programs . Other subjects integrated 
are language development and speech. T\'Ienty-four of the 
t wenty-six cities reporting, or 92 per cent, correlate more 
than one subj ect in their programs. 
Table 11. Content of Remedial Reading Programs 
of Towns over 10,000 Population 
in Massachusetts 
·Towns Reading. Study Spell- Hand-
Skills ing writing 
Andover ••••••••• X X X X . 
Arlington ••••••• X X 
Athol ••••••••••• X X X 
Braintree ••••••• X X X 
Brookline ••••••• X X X 
Canton •••••••••• X X X 
Chelmsford •••••• X X X 
Concord ••••••••• X X X 
Danvers ••••••••• X X X 
Dartmouth ••••••• X 
Framingham •••••• X 
Greenfield •••••• X X X X 
Hingham ••••••••• X X X 
Lexington ••••••• X X X 
Marbleheadr•••• • X X X 
Milford ••••••••• X X X 
Northbridge ••••• X X 
Nor1·lood ••••••••• X 
Plymouth •••••••• X X X 
Randolph •••••••• X 
Reading ••••••••• X X 
Stoneham •••••••• X 
Teviksbury ••••••• X X 
Wakefield ••••••• X X 
Wellesley ••••••• X X X 
WinchE;s t er •••••• X X X X 
Winthrop •••••••• X X X X 
27 17 5 
Inte-
grated 
Curri-
culum 
X 
X 
X 
X 
4 
--
~--::;.__-=--
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In Table 11, of the tovms over 10,000 population replying 
to the questionnaire, all tee.ch reading ; 74 per cent include 
study skills in their programs; 63 per cent teach spelling; 
and 18 per cent correlate handwriting. Other subjects inte-
grated are arithmetic problem-solving, library ¥rork, science, 
?Pd social studies. T\venty-one out of the t v1enty-seven towns, 
or 78 per cent, correlate more than one subject in their 
programs. 
Table 12. Content of Remedial Reading Programs 
of ToWns between 5,000 and 10,000 
Populati.on in .Massachusetts 
Tmms Reading Study 
Skills 
Spell-
ing 
Hand-
v;r i ting 
-- ·"'= 
Ashland ••••••••• 
Bedford ••••••••• 
Dalton ••••••• ~.~ 
E. Lone:...meadov.r ••• 
Foxboro ••••••••• 
Hull .....•..•••• 
Ipswich ••••••••• 
Lunenberg ••••••• 
Longmeadow •••••• 
rvransfield. ~ · . · •••• 
Medfield •••••••• 
N. Reading •••••• 
Norton •••••••••• 
Scituate •••••••• 
Sharon ••••••• .••• 
Weston •••••••••• 
Westwood •••••••• 
V'filbraham ••••••• 
Williamsto~<m •••• 
"\'lilmington •••••• 
Total ••••••• 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
20 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
14 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
11 
X 
X 
X 
X 
X 
X 
6 
Inte-
grated 
Curri-
culum 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
10 
In Table 12, twenty towns between 5,000 and 10,000 
population reported. Of these, all teach .reading in their 
programs; 57 per cent teach .study skills; 55 per cent include 
spelling; · and 30 per cent spend some time in the teaching 
of handwriting. Other subjects integrated are arithmetic, 
; 
vocabulary, social studies, and the content subjects, language 
and speech. Sixteen towns, or 80 per cent, integrate more 
than one subject in their programs. 
Table 13. Content of Remedial Reading Programs 
of Tovrns under 5,000 Population 
in Massachusetts 
Towns Reading 
Cohasset ••••••••• X 
Groton ••••••••••• X 
Hamilton ••••••••• X 
Hopedale ••• !••••• X 
Marshfield ••••••• X 
Mi~dleton.~.~.: •• . X 
Rockport ••••••••• X 
Sudbury •••••••••• X 
Westford ••••••••• X 
Total •••••••• 9 
Study 
Skills 
Spell- Hand-
ing l.'Iri t ing 
X X 
X 
X X 
X 
X 
X 
6 
X 
3 0 
Inte.., _ 
grated 
Curri-
culum 
X 
l 
Table 13 shows that, in the remedial reading programs 
.· ,• . 
of towns under 5,000 population in Massachuset ts, all nine 
reporting teach r eading; 66 per cent teach study skills; 
33 per cent include spelling ; and none tea:ch handvlriting. 
~ Speech is integrated in one of the systems. Of the nine 
to~ms , six, or a percentage of 66, include more than one 
subject in their r emedial set-up. 
Table 14,. Content of Remedial Read ing Programs 
of Superint endency Unions 
in l-'Iassachuset t s 
.. 
Unions Reading Study Spell- Hand- grat ed 
Skills ing v.rri ting Curri-
culum 
Union 6 • •.•••••• X 
Union 7 l ........ X X X 
Union 9 .•. .••••• X X X X 
Union 23 •••••••• X X 
Union 25: .....•• X 
Union 28 .••••••• X X 
Union 33 . ..•• · ..• X 
Union 34 ........ X X X 
Un;ton 40 ......•• X X X X 
Union 42 ••.••••• X X - X 
Union 46 •• •••••• X 
Union 49 • •.••••• X X X 
Union 51 . .....•• X 
Union 52 •••••••• X X X X 
Union 54 •.•••• -·. X X X 
Tota l ••••••• 15 10 8 0 3 
Table 14 shows that, in the school unions in Massachusetts 
all fifteen teach r eading ; 67 per cent report that study 
ski_lls are included; 52 per cent tea ch spelling ; and rib ' 
union teaches handwriting of those reporting . Functional 
g~ar, punctuati~~ and arithmet ic are included in three 
of the systems. Sixty- seven per cent integrate more than 
II one subject in their remedial reading programs . 
--
Table 15. Content of Remed ial Read ing Programs 
in the El ement,ary Schools 
in I•ia s sachuset ts 
Communities Reading Study . Spell- Hand-
Skills ing writing 
Cities over 15,000 ••• 26 21 18 5 
Tovms over 10,000 .••• 27 20 17 10 
Tm .. ms between 
5,000 and 10.000 ••.•• 20 14 11 6 
To;,'l"nS under 5,000 •••• 9 6 3 0 
Superintendency 
Unions •.•...•••..•••• 15 10 8 0 
Total ............ 97 71 57 21 
Table 15 i s a sumi11a r'y chart showing the content of 
remedial reading programs in the communities reporting . 
Inte-
grated 
Curri-
culum 
5 ' 
6 
10 
1 
3 
25 
All systems teach reading ; 74 per cent include study skills; 
58 teach s pelling ; and 21 per cent spend part of the remedial 
time to i mprove handwriting. 
Seventy-seven per cent of t he communities correlate more 
than one subj ect in t heir r emedia l reading progr ams. The 
1,•Tri ters believe the per c ent age would have been still higher 
if respondents had realized that "study skills" include 
phonetics, word study, con t ext clues, compreh ension, syllabi-
cat ion, and different methods of i mproving r eading . It is 
hard to vi sua lize any r emedial reading program that vrould 
i gnore the use of study skills. 
Most systems do not emphas ize h and\<Tri ting in their 
programs. Time i s again an important determining factor 
in the amount of material that can be covered per week. In 
most cases, the child improves in his wTiting as he matures 
and has experiences in writing. 
Other subjects integrated in the remedial reading 
program in some systems are language development, speech, 
! arithmetic, library work, sci ence, social studies, vocabulary, 
functional gr ammar, and punctuation. Every subject listed 
has some bearing on remedial reading. 
Table 16. Number of Remedial Teachers 
or Consultants Involved in 
the Remedial Reading Programs 
of Massachusetts 
Communities 
Cities over 15,000 ••••• 
Tovms over 10,000 •••••• 
TO".·ms between 
5,000 and 10,0001 •••••• 
T01·ms under 5,000 •••••• 
Superintendency 
Unions •• ..•..••.....••• 
Total •••••••...•••• 
Number of 
Teachers Involved 
full time part time 
115 5 
48 15 
26 8 
9 1 
16 7 
214 36 
Table 16 shows that in cities, only five remedial reading 
teachers from 120 were not employed on a full-time basis. This 
is in marked contrast to t h e use of part-time people in the 
other communities. The larger systems also employ greater 
numbers of full-time remedial reading teachers t han do smaller 
communities. Of the 63 tee.chers reported in towns over 10,000, 
24_ per cent a~e_pired .QP.._a JH3.r~t~time bap1~-~ I:g towns=-=- _ _ _ _ 
between 5,000 and 10,000, the ratio of full-time to part-
time teachers ~rms three to one. Superintendency unions 
can afford a stronger program t han the small single towns. 
They reported 23 remedial teachers, seven of Vi'"hich are part-
time, VIhile the towns under 5,000 population have procured 
• only nine remedial teachers, one of which is part-time. 
Ll In Alpert's 1951 study of remedial reading in the 
secondary field in Massachusetts, only one third of the 
schools hired remedial reading tea chers on a full-time basis. 
In contrast, the present study indicates that almost 90 per 
cent of the elementary systems employ teachers on a full-
time basis • . 
Table 17. Special Courses and Their 
Frequency of Selection by 
Personnel in the Remedial 
Reading Field 
Course Frequency 
Reading: General..... 16 
Reading: Remedial.... 13 
Clinical •••••••••••••• 12 
Testing: Intelligence 6 
Guidance.... • • • • • • • • • • 5 
Speech................ 4 
Testing: General.... .. 4 
Psychology............ 3 
Total ••••••••••••• 63 
Table 17 shm1s that a high percentage of teachers in 
~ the remedial reading field have taken special courses in~ 
-"-----''--=--it=== - -- - --- -- - =---=--= --- --==~ 
!/Alpert, op. cit. 
remedial reading and clinical r:Jork. 
Most personnel in all the sys tems reporting have 
obtained Bachelor of Science degrees, while over 16 per 
cent have become Masters of Education. At least 25 per 
cent of these teachers have taken specialized courses to 
better prepare themselves for remedial re ading positions, 
as may be seen in Table 17 • 
.Many elementary school .systems offer short teachers' 
training courses of the ~rwrkshop or in-service type. They 
may ask a consultant to come in and \<JOrk vfith them or help 
plan a course of study. One super intendent reported, "Many 
teachers have made excellent implement a tion o·f a ._wor.ksho:P ~ __ 
course held l ast year •••• " In an interviertJ \•rith Miss 
Margaret A. Shea, Supervisor of Elementary Educat ion in the 
Cormnonwealth of Massachusetts, the writ ers learned that, 
when reques ted by the s chool department of a community, she 
'dll take charge of a one or two-day conference on reading. 
Sometimes she helps in setting up a curriculum guide, and 
at other times she may ansv;er questions on s pecial reading 
problems, or give information on the best aids and devices. 
This type of program i s especially helpful to t he community 
that does not have a reading program of its O\ID~-
Fifty per cent of the reporting cities over 15,000 and 
tovms over 10,000 population recognize the special status 
of their reading consult ants and remedial reading teachers 
by offering a salary differential. Twenty-seven per cent 
- ='-----"=== --"'-':;;=....::...· ---=---==-- - -=- = 
'"'~~o ( 
71 
---
-- - --- ----~ e of the smaller tov.,rns and unions do so. 
Table 18. Characteristics of Remedial Reading Programs 
in the Elementary Schools of Cities 
over 15,000 Population in Massachusetts 
Cities 
Beverly •••••••••• 
Boston ••••••••••• 
Brockton ••••••••• 
Cambridge •••••••• 
Chelsea •••••••••• 
Chicopee ••••••••• 
Everett •••••••••• 
Fitchburg •••••••• 
Gardner •••••••••• 
Gloucester ••••••• 
Haverhill •••••••• 
Holyoke •••••••••• 
Lynn. • •. • • • • • • • • • 
Marlboro ••••••••• 
Melrose ••••••••• -. 
New Bedford •••••• 
Newton ••••••••••• 
North Adams •••••• 
Northampton •••••• 
Q,uincy ••••••••••• 
Revere ••••••••••• 
Somerville ••••••• 
Springfield •••••• 
Waltham •••••••••• 
Woburn ••••••••••• 
Worcester •••••••• 
Grade 
Levels 
Covered 
2-6 
2-6 
1-6 
1-6 
1-6 
2-6 
1-6 
2-6 
2-6 
1-6 
1-6 
2-6 
2-6 
Number O'':f Number of 
Teachers Pupils in 
in Pro- Program 
gram 
1 
37 
2 
7 
3 
3 
5 
3 
1 
5 
1 
3 
1 
2 
3 
4 
3 
2 
6 
1~ 
2 
1 
6 
45 
1,632 
78 
164 
45 
248 
248 
118 
70 
42 
150 
125 
2~0 
250 
75 
40 
185 
461 
800 
27 
100 
550 
Number 
of Pu-
pils 
Per 
Grou 
12 
5 
7 
15 
~ 
4 
9 
8 
6 
6 
4 
4 
5 
6 
5 
5 
12 
4 
12 
4 
7 
Number 
of Hours 
Per vleek 
5 
3 
2 
6 
2 
6 
5 
1 
2 
1 
5 
.J,. 
2 
4 
4 
3 
1 
1 
Table 18 shovr s that in the elementary remedial reading 
programs of cities over 15,000 population, the range of 
~ grade levels covered runs from grade one through six. 
-=====--=::=== -=--·-- .-===--. 
The number of te ache~s in the programs varies from one to 
37 and all but five work on a full-time basis. The number 
of pupils in the programs ranges from 40 to 1,632. The 
number of pupils per group varies from five to twelve.. The 
number of hours of remedial instruction for each child from 
one half to six hours per week. 
=======~F===========-~==~~~====·~===-==========~--~---=========~--~~~=~=-~ 
Table 19. Characteristics of Remedia~ Reading Programs 
in the Elementary Schools of Towns 
over 10,000 Population in Massachusetts 
Tmms 
· ·Grade 
Levels 
Cover-
ed 
.Andover. • • • • • • • • 3-6:· 
Arlington ••••••• 
Athol •.••.•••••• 4-5 
Brookline ••••••• 1-6 
Canton •••••.•.•• 
Chelmsford •••••• 2-6 
Concord ••••••••• 2-6 
Danvers ••••••••• 
Dartmouth ••••••• 2-6 
Framin&~am ..•••• 
Greenfield •••••• 
Hingham ••••••••• 3-6 
Lexington ••••••• 
!1J:arb1ehead •••••• 
.Milford •••••.••• 
Northbridge ••••• 
Norwood ••••••••• 1-6 
Plymouth •••••••• 1-6 
Rendolph •••••••• 
Reading •••.••••• 2-5 
Stoneham •••••••• 
Te1.;ksbury....... 1-6 
\"lakefield ••••••• 
Welles l ey ••••••• 3-6 
Winchester ••••.• 1-6 
Winthrop........ 2-6 
Number 
of 
Teachers . 
in Pro-
gram 
1 
1 
1 
l~ 
1 
2 
4 
2 
1 
2 
2 
1 
'1 
~ 
1 
3 
1 
4 
' 1 
1 
2 
1 
4 
2 
4 
· Number · 
of 
Pupils 
in Pro-
Bl"am 
112 
25 
240 
200 
100 
200 
100 
324 
240 
86 
118 
160 
70 
279 
3,700 
100 
300 
85 
27 
200 
150 
Number · 
of 
Pupils 
Per 
Group -
5 
5 
6 
5 
6 
5 
5 
6 
6 
4 
3 
10 
5 
5 
5 
12 . 
5~ 
9 
4 
3 
5 
Number ;o 
Hours Pe . 
vfeek 
2 
5 
1 
1 
2 
4 
1 
2 
2 
1 
1 
4 
3 
1 
1 
3 
2 
3 
Table 19 show-s that in the elementary remedial reading 
programs of tovms over 10,000 population in Mas sachusetts, 
the range of grade l evels covered runs from grade one 
through grade s i x . The number o f tee.chers in t he programs 
~---- ---
e 
varies from one t o seven; 48 t eachers vrork full-time and 
fift een on a part-time basis . The numbers of pupils in the 
programs r ange from 25 to 3,7000. The usual number of pupils 
per group is five, and varie s from t welve to three. The 
number o f hours of remedial instruction f or each child ranges 
from one to thirteen hours per week. 
Table 20. Charact eristics of Remedial Reading Programs 
in the Elementary Schools of Towns 
between 5,000 and 10,000 Popula tion 
in Nas s achusetts 
Gr ade Number Number Number Number 
Levels of of of of 
Towns Cover- Teachers Pupils Pupils Hours 
ed in Pro- in Pro- Per Per 
gram gram Grou12 itleek 
Ash l and ••••••••• 3 127 20 5 
Bedford ••••••• ~. 2 100 4 
Dalton •••••••••• 1 60 5 
:E'. Longmeadov.; ••• 70 7 3 
Foxboro ••••••••• 3-6 1 80 8 1 
Hy.ll •••••••••••• 2-6 62 8 
Ipsv1ich ••••••••• 1 125 8 
Lunenburg ••••••• 1-6 2 200 9 2 
Longmeadow •••••• 1-6 2 61 4 2 
:Mansfield ••••••• 6 5 164 20 4 
Medf ield •••• ~ ••• 2 40 4 1 
N. -Reading •••••• . 1 5 3 
Norton •.......•• 1-6 40 4 1 
Scitua te •••••••• 1-6 3 
S}:laron • .....•.•• 2 75 4 3 
'tl est on •••••••••• 2 54 5 2 
We s twood •••••••• 1-5 2 70 6 1 
'l'lilbr aham ••••••• 1 40 4 3 
\"[i 11 i C'-IIlS t 0 '.;'ll •• • • 1 6 
vvilmingt on •••••• 5-65 2 76 9 3 
- ---~-
Table 20 shows that in the elementary remedial reading 
progra..ms of t01Hns between 5, 000 and 10,000 population in 
Massachusetts, t he range of gr ade levels covered runs from 
grades one t hrough s i x . The numbe r of tea chers in the 
progr ams varies from one to five; thirty-three teachers 
are involved in the progr ams, eight on a part time basis. 
The numbers of pupils in the programs range from s ix 
to 200. The r ange of pupils per group is from four to 
t1:1enty. The number of hours per week of remedial instruction 
for e ach ch ild r anges from one to thirte:en. 
Table 21. Charac t eristics of Remedial Re ading Progr ams 
in the Elementary Schools of Towns 
under 5,000 Population 
in Mas~,achusetts 
G-rade 
Levels 
Towns Cover-
ed 
Coha s s et •••••••• 2-5 
Groton •••••••••• 2-6 
Hamilton •••••••• 
Holliston....... 2 
Hopedale •••••••• 
Mar shfi e ld •••••• 3-6 
Midd leton ••••••• 
Rockpo r t •••••••• 
Sudbury ••••••••• 
Westford •••••••• 2-6 
. ' 
Number 
of 
Teachers 
in Pro-
gr am 
1 
1 
1 
1 
1 
1 
1 
1 
~-
1 
Numper Number Number . 
of of of 
Pupils Pupils Hours 
_in Pro- Per Per 
gram Group '.1eek 
90 5 
26 3 2 
40 5 3 
4 
35 5 3 
60 5 2 
62 6 2 
72 4 1 
75 5 3 
130 6 1 
Table 21 shows that in t he e l ementary remedial reading 
progr ams o f towns under 5,000 population in Massachusetts, 
range of grade levels covered runs from grades two 
through six. The number of teachers in the programs varies 
from one to eight, all but one system having one teE.cher. 
Eight teachers are on full-time schedul.es, while only one 
works part-time. 
The numbers of pupils in the programs range from 26 to 
130. The range of pupils per group is from three to six.-
The number of hours of remedial instruction per week for 
each chil'd ranges from one to four. 
Table 22. Characteristics of Remedial Reading Programs 
in the Elementary Schools of Superintendency 
Unions in Massachusetts 
Grade Number Number Number Number 
Levels pf of of of 
Unions Cover- Teachers Pupils Pupils Hours 
ed in Pro- in Pro- Per Per 
gram e;ram Group Week 
Union 6 •••••••• 2 40 6 
Union 7 •••••••• 1 21 21 4 
Union 9 •••••••• 2 45 3 
Union 23 ••••••• 1 28 3 
Union 25 ••••••• 5 150 6 
Union 28 ••••••• 1-8 1 60 5 
Union 33 ••••••• 1 7 1 3 
Union 34 ...... 2 65 7 2 
Union 40 ••.•••• 2 95 6 2 
Union 42 ••••••• 1 90 7 
Union 46 ••••••• 1 40 6 
Union 49 •• . • •••• 1-6 1 53 8 3 
Union 51 ••.•••• 2 8 1 1 
Union 52 ••••••• 3-6 1 48 3 
Union 54 ••••••• 1-6 1 6 2 
Table 22 shows that in the elementary remedial reading 
programs of superintendency unions in Massachusetts, the 
range of grade levels covered runs from grades one through 
six. All but one system covers these grades. The number of' 
teachers in the programs varies from one to five. Sixteen 
teachers work full-time, 1Hhile seven are on a part-time basis. 
The numbers of pupils in the programs range from eight 
to 150. The range of pupils per group is from one to twenty-
one. The number of hours of remedial instruction per week 
for each child ranges from one to twenty-five hours. 
In summarizing Tables 18, 19, 20, 21, and 22, it appears 
that most systems in Massachusetts cover grades one or two 
through grade six in remedial reading instruction. The 
number of pupils in the remedial programs is in line with 
the size of the communities . The number of pupils per group 
ranges from one to t wenty-one; the usual number is betl'-leen 
four and six. Number of hours per 1-.reek of instruction for 
each child varies from one half to six; the number o f hours 
moat often listed was t wo, three and four. Table 16 compares 
the number of teachers involved. 
-=- -~-===--= 
Table 23. Iviethods of Selecting Pupils for Elementary 
Remedial Reading Instruction in Cities over 
15,000 Population in Massachusetts 
St andard- Teacher Amount Intelli-
City ized Tests Recommend- of gence 
at ion Reta.rd- Quotient 
at ion 
Beverly •••••.••••• X X X X 
Boston •••••••••••• X X X X 
Brockton •••••••••• X X X 
Cambridge ••••••••• X X X 
Chelsea ••••••••••• X X 
Chicopee ••.••••••• X X 
Everett •••••.••••• X X X 
Fitchburg ••••••••• X X 
Gardner ••.•••••••• X X X X 
Gloucester •••••.•• X X 
Haverhill ••••••••• X X 
Holyoke ••.•••••••• X X X 
Lynn ••••••• .••••••• X X 
Marlboro •••••••••• X X X 
New Bedford ••••••• X X X X 
Newton •••••••••••• X X X X 
North Adams ••••••• X 
Northampton ••••••• X X X X 
Quincy •••••••••••• X X X X 
Revere •••••••••••• X X X X 
Somerville •••••••• X X X X 
Springfield •.••••• X X X X 
\'lal tham •• · ••••••••• X X X X 
Woburn •••.•••••••• X X X 
Worcester ••••••••• X X X X 
Total •.••••••• 23 24 13 19 
Table 23 shm<Ts that, in the cities with populations 
over 15,000, most elementary systems employ a number of 
methods in selecting pupils for a remedial reading program. 
7 • . I l ..,;~ 
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e .Ninety-ti<~O per cent use standardized tests in this selection; 
96 per cent feel teacher-re-commendation is highly valuable; 
e 
52 per cent take into account the amount of retardation; and 
76 per cent v.rant to l{nm.r the intelligence of the child before 
remedia l uork is considered. 
Table 24. I~ethods of Selecting Pupils for Elementary Remedial 
Reading Instruction in Tm.;ns over 10,000 
Population in Massachusetts 
Standard- Teacher Amount Intelli-
Town ized Tests Recommend- of' gence 
at ion Retard- Quotient 
at ion 
Andover ••••••••• X X X X 
A tho 1 •••.•••••.• X X 
Brookline ••••••• X X X X 
Canton •••••••••• X X X 
Chelmsford •••••• X X X 
Concord ••••••••• X X X X 
Dartmouth ••••••• X X X 
Framingham •••••• X X X 
Greenfield •••••• X X X 
Hingham ••••••••• X X X 
Lexington ••••••• X X X 
I•iarblehead •••••• X X X 
Milford ••••••••• X X X 
Northbridge ••••• X X X 
Nor1.vood ••••••••• X X X X 
Plymouth •••••••• X X 
Randolph •••••••• X X X X 
Reading ••••••••• X X X X 
Stoneham •••••••• X X 
Tewksbury ••••••• X X X X 
1/fakefield ••••••• X X X 
\"l ellesley ••••••• X X X X 
Winchester •••••• X X X X 
Winthrop •••••••• X X X X 
Total 23 24 14 18 
----
--- ---- -- --
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Table 24 shov;rs that, in the towns \vi th populations over 
10,000, almost all elementary systems empl oy at least three 
of the four methods list ed. Ninety-six per cent use 
standardized tests; 100 per cent think highly of teacher-
recommendation; 58 per cent consider the amount of retarda-
tion; and 75 per cent want to know the child's intelligence. 
Table 25. Methods of Selecting Pupils for Elementary 
Remedial Reading Instruction in Towns between 
5,000 and 10,000 Population in Massachusetts 
Standard- Teacher Amount Intelli-
Towns ized Tests Recommend- of gence 
at ion Retard- Quot ient 
at ion 
Ashland ••••••••• X X 
Bedford ••••••••• X X X X 
Dalton •••••••••• X X 
E. Longmeadovr •• ~ X X 
Foxboro ••••••••• X X X X 
Hull •.•••••••••• X X X X 
Ipswich ••••••••• X X X X 
Lunenburg. : • •••• X X X X 
Longmeadow •••••• X X X 
Medfield •••••••• X X 
N. ·· Reading •.••••• X X 
Norton •••••••••• X X X X 
Scituate •••••••• X X X X 
Sharon •••••••••• X X X 
i'leston •••••••••• X X X X 
Westwood •••••••• X x , 
lv il braham ••••••• X X X 
Williamstown •••• X X X 
Wilmington •••••• X X X X 
Total ••••••• 19 18 10 13 
Again it is seen in Table 25 that many methods are used 
in the elementary school systems of towns between 5,000 and 
10,000 population in Massachusetts. One hundred per cent of 
these towns use standardized tests in judging remedial oases; 
95 per cent take into account the teacher's recommendation; 
53 per cent are concerned with the amount of retardation 
involved; and 68 per cent use intelligence tests. 
Table 26a. Methods of Selecting Pupils for Elementary Remedial 
Reading Instruction in Towns under 5,000 
Population in Massachusetts 
StandardO Teacher Amount Intelli-
Towns ized Tests Recommend- of gence 
at ion Retard- Quotient 
at ion 
Cohasset •••••••• X X X X 
Groton •••••••••• X X X X 
Hamilton •••••••• X X X 
Hopedale •••••••• X X 
Marshfield •••• ~. X X X X 
Middleton ••••••• X X 
Rockport •••••••• X X 
Sudbury ••••••••• X X X X 
Westford •••••••• X X X X 
Total ••••••••• 9 9 5 6 
Table 26 brings out the f act that all the smaller town. 
elementary systems are using standardized tests and teacher 
recommendations in choosing remedial cases. Fifty-six per 
cent consider the amount of retardation, and 67 per cent 
make use of intelligence tests •. 
8t 
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Table 26b. Methods of Selecting Pupils for Elementary Remedial 
Reading Instruction in Superintendency Unions 
in Massachus etts 
St andard- Teacher .Amount Intelli-
Unions ized Tests Recommend- of gence 
a t ion Retard- Quotient 
at ion 
Union 6 • ...•••• X X 
Union 7 .• .••••• X X 
Union 9 ••••• ••• X X 
Qnion 23 ••••••• X X X X 
Qnion 25 ••••••• X X X 
Union 28 ••••••• X 
Union 33 .•.•••• X X 
Qnion 34 .....•• X X X 
'(Jnion 40 ••••••• X X 
Union 42 ••••••• X X X X 
Union 46 ••••••• X X 
tJnion 49 ••••••• X X X X 
tJnion 51 ....... X X 
Union 52 ••••••• X X X X 
Union 54 ••.•••• X X X X 
Tot al •••••• 13 14 7 7 
Table 26 shows t ha t 87 and 93 per cent of the superin-
t endency unions in Ma ssad.husetts employ the use of standard-
ized tests end recommenda tions from tea chers respectively. 
Forty-seven per cent consider the amount of retardation and 
I. Q. 
Table 27. Summary of Methods of Selecting Pupils for 
Elementary Reading Instruction in Massachusetts 
Communities Standard- Teacher .Amount of Intelli-
ized Recommend- Retarda- gence 
Tests at ion tion Quotient 
Cities over 15,000 ••• 22 23 12 18 
To1-vns over 10·, 000 •••• 23 24 13 16 
Tm-vns between 
5,000 and 10,000 ••••• 19 18 10 13 
Tm,rns under 5,000 •••• 9 9 5 6 
Superintendency 
Unions •••••••••••• ~ •• 13 ' 14 7 7 
Total •••••••••••• 86 88 47 60 
In selecting students for remedial reading work, Table 
27 shows that the factors most often considered are ,the results 
of standardized tests and teacher recommendations. Ninety 
per cent of the communities in Massachusetts use teacher 
recommendation as one of the methods of selection. Standard-
ized tests are used in 88 per cent of the systems. The 
reading retardation and the I.Q. of the child were less 
frequently considered, although 61 per cent indicated 
I.Q. vras a factor, and 48 per ·cent were concerned about the 
amount of retardation involved. Only t wo of the col;!)m.unities 
reporting depend solely upon one of thes e methods; all others 
indicated the use of a combination of two or more of these 
methods for seledting pupils for a remedial program. 
~--:. 
. - ) 
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Table 28. Elementary Standardized 
Testing Programs in the Cities 
over 15,000 Population in 
Massachusetts 
·Intelli- Achieve- Diagnos-
Communities gence or ment tic 
Capaci t y Tests Tests 
Tests 
Beverly ••••••••• X X X 
Boston •••••••••• X X 
Brockton •••••••• X X X 
Cambridge ••••••• X X 
Chelsea ••••••••• X X 
Chicopee •••••••• X X 
Everett ••••••••• X X X 
Fitchburg ••••••• ' X X 
Gardner ••••••••• X X X 
Gloucester •••••• X X 
Haverhill ••••••• X X 
Holyoke ••••••••• X X X 
Lynn •••.•• •••••• X X 
Marlbo~o •••••••• X X X 
Melrose ••••••••• X X 
New Bedford ••••• X X X 
Newton •••••••••• X X X 
Northampt on ••••• X X X 
Quincy •••••••••• X X X 
Revere •••••••••• X X 
Somerville •••••• X X X 
Springfield ••••• X X X 
Waltharn ••••••.••• X X X 
Woburn •••••••••• X X X 
Worcester ••••••• X X X 
Total •••••••• 25 25 15 
Table 28 shows that all reported cities with a population 
over 15,000 give their children some form of intelligence 
or capacity and achievement test, and that 60 per cent 
q 
e 
Intelligence tests are given most frequently in grades 
one and three. Most cities give thes.e tests two or three 
times during the six-year span. The ~ajority give achieve-
ment tests every year of the elementary grades, with the 
exception of the first grade. 
Table 29. Elementary Standardized 
Testing Programs in the 
~owns over 10,000 Population-
in Massachusetts 
Communities 
Intelli- . Achieve-
genae or ment 
Capacity Tests 
Diagnos-
tic 
Tests 
Tests 
Andover ••••••••• X 
Arlington ••••••• X 
Brookline ••••••• X 
Canton •••••••••• X 
Chelmsford.-••••• X 
Concord •••• ~ •••• X 
Danvers •.•••••••• X 
Dartmouth ••••••• X 
Framingham ••• ~ •• X 
Greenfield •••••• X 
Hingham ••.•••••• X 
Lexington ••••••• X 
Marblehead •••••• X 
Milford ••••••••• X 
Northbridge ••••• X 
Norwood ••••••••• X 
Plymouth •••••••• X 
Randolph.· •••••• • X 
Reading ••••••••• X 
Stoneham ••••••••. X 
T_evlksbury ••••••• X 
Wakefield ••••••• X 
Wellesley ••••••• X 
~~nchester •••••• X 
W_inthrop •••••••• 
o=t.al-. ~~.~.--=-~: 
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Table 29 shows that almost all towns over 10,000 
population gi:v:e their elementary children some f orm of 
intelligence or capacity and achievement test, and 76 per 
cent diagnose their special cases, onde their intelligence 
and achievement <iJ:e discovered. 
Intelligence tests are given most frequently in grades 
one and six. ]!lost towns reporting give these tests two or 
three -times during the six-year grade span. The overwhelming 
majority give achievement tests every year, or every year 
but in grade one. 
Table 30. Elementary Standardized 
Testing Programs in the 
Towns between 5,000 and 10,000 
Population in Massachusetts 
Communities 
'Intelli-
gence or 
Capacity 
Tests 
Ashland •••••••• X 
,_ B e_dford •••••••• X 
Dalton .•••••••• X 
E. LongmeadovT •• X 
Foxboro •••••••• X 
Hull ••.••••.••• X 
Ipsvi ich •••••••• X 
Lunenburg •••••• X 
LongmeadOI<T ••••• X 
IVJ:arshfield ••••• X 
Medfield ••••••• X 
N. Reading ••••• X 
Norton ••••••••• X 
Scituate ••••••• X 
Sharon ••••••••• X 
\!le s ton ••••••••• X (concluded 
-= 
-------
Achieve-
ment 
Tests 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Diagnos-
tic 
Tests 
X 
X 
X 
X 
X 
X 
X 
X 
X 
on next page) 
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Table 30. (concluded) 
Communities 
Intelli-
gence or 
Capacity 
Achieve- Diagnos~ 
ment tic 
Tests Tests 
Tests 
Westwood •••••••• X X X 
Wilbraham ••••• ~. X X 
Williamstovrn •••• X X X 
Wilmington •••••• X X X 
Total ••••••• 20 20 12 
Table 30 shmrfs that all tovms reporting with a 
population between 5,000 and 10,000 give their children some 
form of intelligence or capacity and achievement test, and 
that 60 per cent diagnose their reading cases. 
Intelligence tests are given most frequently in grades 
one, two, three, and six. Most tovrns give these tests two 
or three times in the elementary grades. The child 1 s achieve-
ment is usually tested every year • . 
Table 31. Elementary Standardized 
Testing Programs in the 
Towns under 5,000 
in Massachusetts 
Communities 
Cohasset •••••••• 
Intelli-
gence or 
Capacity 
Tests 
X 
Groton •••••••••• . X 
Hamilton ••••••• ~ X 
Hopedale •••••••• X 
Marshfield •••••• X 
Achieve-
ment 
Tests 
X 
X 
X 
X 
X 
(concluded on next page) 
Diagnos-
tic 
Tests 
X 
X 
X 
X 
Table 31. (concluded) 
Communities 
Intelli..., 
gence or 
Capacity 
Tests 
Middleton •••••••• X 
Rockport ••••••••• X 
Sudbury •••••••••• X 
Westford ••••••••• X 
Total •••••••• 9 
Achieve-
ment 
Tests 
X 
X 
X 
X 
9 
Diagnos-
tic 
Tests 
X 
X 
6S 
In Table 31, all tov.rns under 5, 000 ·population that 
reported give their children intelligence or capacity, and 
achievement tests, and 67 per cent use diagnostic tests to 
determine the d ifficulties in reading . 
Intelligence test's are given most frequently in grades 
one and three, ~md u sually t\vO 8n three times While the 
child i s in the elementary school. The child's a chievement 
is usually t ested every year. _ 
8: 
I 
I 
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Table 32. El ementary St andardized 
Testing Progr ams i n the 
Superint endency Unions 
iri Illfas s achus et ts 
Intel l i- Achi eve-
Unions gence or ment 
Capacity Tests 
Tests 
Union 2 •••••••• X X 
Union 91 . ...... X X 
Union 23 ••••••• X X 
Union 25 . ..•.•• X X 
Union 28 ••••••• X X 
Union 33 ••••••• X X 
Union 34 .....•• X X 
Un ion 40 ••••••• X X 
Union 42 ••••••• X X 
Union 46 ••••••• X 
Union 49 ••••••• X X 
Union 51 ....... X X 
Union . 52 ••••••• X X 
Undlon 54 ••••••• X X 
Tot al •••••• 14 13 
-_ 
Diagnos -
t ic 
Tests 
X 
X 
X 
X 
X 
5 
Table 32 shows that a l l e l ementary s chools of those 
r epor t ing f or t he w1ion s us e i nt elligence or capacity test s, 
and that 13 out of 14 s chools gi ve the chi l dr en achievement 
tests . Onl y 36 per c ent f ol lovr up '.lf i th a d i agnos tic 
progr am . 
The ma jonity o f unions report ed t hey give int elligence 
test s at every gr ade level a l mos t every y~ar. The s ame 
holds true for t h e achievement test s • . 
83 
--
Table 33. Suwnary of the Standardized Testing 
Programs in the Communities of 
I~as sachusetts 
Communities 
Intelli-
gence or 
Capacity 
Tests 
Cities over 
15,000 •••••••••• 25 
T01.nlns over 
10,000~········· 25 
Tmms bet1veen 
5,000 and 10,000 20 
Towns under 
5,000 ••••••••••• 9 
Superintendency 
Unions •••••••••• 14 
Total ••••••• 93 
Achieve-
ment 
Tests 
25 
23 
20 
9 
13 
90 
Diagnos-
tic 
Tests 
15 
19 
12 
6 
5 
57 
Of the 98 communities reporting remedial reading 
programs, 95 per cent t est int elligence; 92 per cent test 
achievement; and 58 per cent diagnose specific weaknesses 
in reading . It would appear that, while most communities 
realize the importance of testing intelligence and achieve-
ment, only a little over half of these systems diagnose 
1..reaknesses in reading by a formal testing program. In 
comparison, the towns over 10,000 population have the 
larg es t number of diagnostic programs, and the superinten-
dency unions the least. 
Except for the unions, most communities reported that 
they give intelligence tes ts in grades one and three, in 
the course of the child's elementary school attendance •. 
The over1rrhelming majority test in achievement every year. 
II -·- .. 
I These tests enable the teacher to obtain a close check of 
II 
I 
the child's grade level in reading and the amount of progress 
he has made. 
Tables 34, 35, and 36 list the various tests and inven-
tories used, and show the frequency of selection by the 
elementary school systems. 
Table 34. Intelligence Tests Used by the Elementary School 
Systems of Massachusetts 
Tests Publishers 
1-. Otis Test of Mental 
Maturity •••••••••••••• World Book Company 
2. Revised Stanford-Binet 
Frequency of 
Selection 
34 
Scale •.•••••••••••••••• Houghton Mifflin Co. 33 
3. 
4. 
5. 
6. 
California Test of 
Mental Maturity ••••••• Calif. Test Bureau 
Pintner General 
Ability Test •••••••••• Psychological Corp. 
Kuhlmann-Anders on 
· Intelligence Test ••••• Pers onnel Press 
SRA Mental Ability 
27 
14 
11 
Test •••••••••••••••••• Science Res earch As s oc. 11 
7. Detroit First Grade 
Intelligence Tes t ••••• World Book Company 7 
8. \rleschler Intelligence 
Scale for Children •••• Psychological Corp. 6 
9. Kuhlmann-Finch 
Intelligence Test ••••• Educational Test Bureau 3 
10. Lorge Thorndike 
Intelligence Test ••••• Houghton Mifflin Company 3 
- ' 
Of the group intelligence tests listed in Table 34, the 
Otis Test of Mental Ability and the Cali~ornia Test of Mental 
1 Maturity are U:sed. :most frequently in the elementary remed i al 
:' reading programs. Of the, individual intelligence tests, the 
I 
11 Stanford-Binet ranks extremely high in frequency ?..f use. 
Table 35. Achievement Tests Used by the Elementary School 
Systems of Massachusetts I 
I 
II 
Il l. 
1 2. 
3. 
4. 
5. 
I 
II 6. 
j1 7. 
,8. 
I 9 • 
II 
I 
Tests 
St anford Achievement 
Test . •.............•.•. 
Metropolit an Achieve-
ment Test . .....•.....•• 
Durrell-Sullivan 
Reading Achievement •••• 
Scott Foresman 
Reading Achievement •••• 
California Achieve-
ment Test •••••••••••••• 
Lee Clark Reading 
Readiness Test ••••••••• 
RO\'l-Pet erson 
Achievement Test ••••••• 
.Allyn and Bacon 
Achievement Test ••••••• 
Bond Developmental 
Reading Test .•••••••••• 
Publishers Frequency of 
Selection 
1Piorld Bo ok Company 34 
·world Book Company 26 
Vlorld Bool{ Company 22 
Scott Foresman 11 
Ca lifornia Test Bureau 6 
California Test Bureau 2 
Row-Peterson Company 2 
Allyn and Bacon Company 1 
Lyons and Carnahan Companyl 
Table 35 shov-rs that , of the achievement t ests selected, 
the Stanford Achievement Test, the Metropolitan Achievement, 
and the Durrell-Sullivan Reading Achievement all r arur high 
in frequency of us e. 
I 
I 
I Table 36. Diagnostic Tests and Inventories Used by the 
Elementary School Systems of Massachusetts 
Tests Publishers 
1. Durrell Analysis of 
Reading Difficulty •••• World Book Company 
2. Gates Silent Reading 
3. 
4. 
Test • ...........•..••• 
Durrell-Sullivan 
Reading Capacity Test 
Iowa Silent Reading 
Teachers College, 
Columbia University 
World Book Company 
Test •••••••••••••••••• W~rld Book Company 
5. Gilmore Oral Reading 
Test.~ •••...•••••••••• W~rld Book Company 
6. Doren Diagnostic 
Frequency of 
Selection 
29 
20 
17 
16 
6 
Reading Test •••••••••• Educational Test Bureau 2 
7. Detroit Word Recognition 
Te st. • • • • • • • • • • • • • • • • • 1tlorld Book Company 2 
8. Dolch Basic Sight 
Word Test ••••••••••••• Garrard Press 1 
Table 36 shows that, in di agnosing reading disabilities, 
the tests u s ed mo s t e xt ensively in the elementary school 
systems of the state are the Durrell Ana lys is of Reading 
Diff iculty, the Gates Silent Reading Test, t he Durrell-
Sullivan Reading Capacity Test, and the Iovl8. Silent Readins 
~-
.I 
Table 37. Materials Used Most Widely 
in Remedial Reading Programs 
in the Elementary Schools of 
Massachusetts 
. I 
Materials Per Cent Using 
Materials 
Readers ••••••••••••••••• 100 
Library Books........... 83 
Skill Texts............. 78 
Word Lists.............. 78 
Games................... 73 
Workbooks ••••••••••••••• 
Filmstrip Projector ••••• 
Tape Recorder ••••••••••• 
Flash Tachistoscope ••••• 
Opaque Projedtor •••••••• 
Reading Accelerator ••••• 
Overhead Projector •••••. 
72 
70 
66 
4-4 
4-4 
22 
12 
The materials most frequently u sed are listed in Table 
, 37. All systems use readers. The library plays an important 
II part in the remedial reading course. Skill texts of various 
kinds are used, especially the Durrell-Sullivan Building 
!I 
Word Power. Word lists and games , both teacher-made and 
commercial, are used extensively. Although most machines 
are more appropriate for the secondary level, the ones 
listed above are especially adaptable for elementary use. 
It is encouraging to note that a wide variety of excellent 
mat·erials is commonly used in the remedial reading programs 
I in· the state. 
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CHAPTER V. 
SUMMARY OF FINDINGS~~ 
CONCLUSIONS M~D RECO~~ENDATIONS 
From the 150 questionnaires returned from cities, to\ms 
and unions in Massachusetts, the following conclusions con-
cerning elementary remedial reading programs were drawn: 
1. Compared to ten years ago, remedial reading programs 
are much more "\'ridespread. 
2. Most of the cities and larger towns that replied 
have elementary remedial reading programs v.rhile 
only half of the smaller tovms and unions he,ve a 
definite plan. 
3. Elementary remedial reading programs in the state 
have come into existence largely within the last 
ten years. 
4. Most systems employ reading consultants and remedial 
reading teachers. Only a fev-r run clinics or leave 
remedial reading in the hands of the classroom 
t eachers. From these findings, it would appear 
that most supervisors rea lize the value of a program 
headed by specialists. 
5. Since more trained consultants and remedial reading 
teachers are found in the cities and larger toHns, 
it is concluded that the larger the system, the 
stronger the program. However, many strong programs 
likevdse oocur in suburban to1tms •. 
6. From the data it would appear that, while reading 
is emphasized most, many systems teach study skills 
and spelling as vlell. Handwriting is not generally 
included in the program. 
7. The results show that larger communities employ 
greater numbers of full-time remedial reading 
teachers. The writers found that 250 teachers 
are in some manner involved in remedial reading 
programs •. 
8, Fiftzr:,'per cent of the reporting cities and tmvns 
recognize the special status of their reading 
consultants and remedia l reading teachers by 
offering a s a lary differential, while a quarter 
of the tmvns and unions like·wise offer a differen-
tial. 
9. Nearly all personnel in all the systems reporting 
have obtained Bachelor's degrees. Many teachers 
have taken specialized courses. to better prepare 
themselves for remedial reading positions. The 
courses most often eledted were general and remedial 
reading courses, and clinical work. In-service 
courses of the workshop type are common in the 
smaller communities. 
10. Most elementary systems in Massachusetts cover 
"J '"" ~- ") 
grades t wo through six in remedial reading instruc-
tion. · The numbers of pupils in the programs are in 
line with the size of the communiti es . The usual 
number of children in an instruetional group is 
from t lfro to four, and these children are given on 
the average from t vro to four hours of instruction 
per week. 
11. In selecting pupils for remedial . r ea.ding work, the 
factors most often considered are the results of 
stendardized t ests and t eacher recommendations. 
Less frequently considered are the extent of the 
child's reading ret ardation and his Intelligence 
Quotient. The majority of systems use a combination 
of two or more of these methods. 
12. While most of the commm1ities reporting use intel-
ligence and achievement t ests regularly, only a 
little over half of these systems diagnose 'lt'leak-
nesses in reading by a formal testing program. 
13. Most communities reported that they ~i!ve intelligence 
tests in grades one and three during the child's 
stay in the element ary school. 
14. The survey showed that the Otis Tes t of Mental 
Ability and the California Test of r~ental Maturity 
are the most vlidely used of the group intelligence 
tests, while the Revised Stanford-Binet Scale 
ra~~s highest of the individual int elligence t ests. 
9·~; 11 
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Of the reading achievement tests, the Stanford, 
Metropolitan, and Durrell-Sullivan are most 
commonly used. The Durrell Analysis of Reading 
Difficulty is used most extensively of the diagnostic 
tests. 
15. The materials most frequently used, as reported by 
the questionnaire, are readers, library books, 
skill texts, vrord lists, games, and worlrbooks. 
Although most machines are geared for the 
secondary level, the filmstrip projector, tape 
recorder, flash tachistoscope, and opaque projector 
are especially popular in the elementary remedial 
reading programs. 
Recommendations for further study.-- The follov-I ing 
recommendations are suggested for further study: 
1. A s tudy of the quality of elementary remedial 
r eading programs in the Commonwealth. 
2. A survey of each content subject in the elementary 
schools to determine: (a) the methods used to 
provide for individual differences in reading 
abilities; and (b) the materials and texts used 
at each grade level to allow for individual 
di~ferences in reading abilities. 
3. A comparative study of reading achievement as 
determined by standardized reading tests, of pupils 
in systems having remedial reading programs, 'trith 
. - ~ - -
---
pupils in s ys tems having no remedial reading 
programs. 
4. A study to find vlhat distinctive methods are 
characteristic of the more successful remedial 
reading programs in the state. 
5. A study of the attitudes of pupils toward school-
work before and after remedial reading programs 
,,.;ere given. 
-· ·•or 
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APPENDICES 
Appendix A 
January 3, 1958 
Dear 
This research study, under the direction of Dr. 
Helen Blair Sullivan,Boston University, Graduate 
School of Education, seeks to determine the remedial 
reading procedures used in the Commonwealth of Mass-
achusetts. 
Your cooperation in supplying the data requested 
on the attached check list will be of great service 
to our committee. 
A self-addressed stamped envelope is enclosed 
for your reply. Thank you. 
Most sincerely, 
Boston University 
School of Education 
Library 
:lOi 
Appendix B.: 
Survey of Remedial Reading Procedures in the Elementary Grades of the 
Commonwealth,under the direction of Dr. Helen B. Sullivan,Boston 
University School of Education. 
name of system name of person reporting title or position 
1. Do you have a remedial reading program? ••....•...•..•••.• ______ _ 
2. How many years has it been in operation? •..••...••.•••••• 
-----
3. Type of program (check one) 
a. full-time trained reading consultant •.••.•••••.••••• 
------
b. special help by classroom teacher ••••••••.•••••••••• ______ _ 
c. clinical services .. ................................ ·-----
d. tutoring by school with remedial teachers •••.•..•••• 
-----
e. others (describe) •..••••••••••.••••••••••..••••••••• 
----
4. Which of the following do you include in your program? 
a. reading . ............................................ ___ _ 
b. spelling ...............................•............ 
----· 
c. hand-writing .....................•........... ........ ___ _ 
d. study skills ..................... • ................. . 
----
e. others __________________________________________________ _ 
s. Number of teachers involved 
a. full-time . .... . • .................................... ·----· 
b. part-time .... ...................................... . 
------
6. Preparation of teachers 
a . de·gree . ............................................ ·-----· 
b. special courses ________________________________ __ 
7. Salaries 
a. salary differential for consultant ••••••.•.•.••••••• ____ __ 
b. salary differential for remedial teachers •.••••....• ______ . 
8. Number of pupils involved in program •.••••..•••••••.•.•.• ______ __ 
9. Number of pupils per group •.•.•••.. ······················---------
10. Number of hours per week of instruction •..•..•••••.•.••• ___ _ 
r: ·~ 1 ' ~ ' ··· .... 
11. Basis of selection of pupils for program 1_03 
a. standardized tests . ................................ ·----
b. teacher-recommendation •••.••••••..•••.•••.•.•••••••• 
----
c. average amount of retardation •••.••••••••••••••.•••• ____ _ 
d. average Intelligence Quotient •.•••••.•..••.••.•..•.• ______ _ 
e. grade levels covered •.....•••••••...•••••••..••••••• 
-----
12. Do you have a standardized testing program? ..•.••••.•••• _____ _ 
a. intelligence or capacity _________ -:::--:----:--------
name of test 
(1.) given at what grade level? •••.••••••....••••• 
----
b. reading achievement _________________________________________ _ 
(1.) given at what grade level? •••••...••••••••••• _____ __ 
c. diagnostic ________________________________________________ ___ 
d. others _______________________________________________________ _ 
13. Which of the following materials do you use? 
name of material 
a. basal reader ________ _____________________________________ ___ 
b. co-basal reader 
-----------------------------------------------
c. library books _________________________________ _ 
d. workbooks for basal reader _______________________________ __ 
e. workbooks for supplementary reader _____________________ _ 
f. workbooks for the entire class 
-----------------------------
g. skill texts (such as Buildins Word Power) _________ _ 
h. games _________________________ . ______________________________ _ 
i. word lists 
j. flash cards ________________________________________ __ 
14. Which of the following aids do 
a.flash tachistoscope ___ _ 
b.paper tachistoscope. ____ _ 
c.over-head projector ____ _ 
d.filmstrip projector ___ _ 
e.opaque projector 
f.speed-meter 
g.tape recorder 
15. Your comments: 
you use? 
h.Metronoscope 
i.Flashmeter j.perceptoscope 
k.reading ratemeter ____ _ 
l.reading rate controller 
m.readin g accelerator ___ --
n.reading pacer 
Appendix C 
Postcard 
Dear Superintendent 
------------------' 
Please fill out and return the remedial 
reading questionnaire sent to you on January 3, 
if you have not already done so. We need and 
very much appreciate your cooperation. 
Sincerely yours, 
--- ===-==--=:=....o....-"--o: -------- ==-=--=;:'"----'9t-~--
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APPEND IX D 
POPULAT ION, VALUATION, AND EXISTENCE OF REMED IAL READING 
PROGRM~ IN THE EL~qTARY SCHOOLS OF I~lSSACHUSETTS 
:1~~5 
--
e Tabl e A. Popul ation, Val uation, and Exi stence of Remedi al 
Readi ng P~ograms of Cities over 15,000 Populat ion 
in Massachusetts 
JBC:>pp.latmoh;t Valuation lRemedial 
City Stat e Census, J anuary 1, Reading 
1955 1955 Progr ams 
es no 
Attleboro •••••••••• 24 , 870 $ 43,475,930 -- X .. 
Beverly •••••••••••• 31, 432 48 ,478 ,100 X 
Boston ••••••••••••• 724,702 1,541,500,000 X 
Brockton ••••••••••• 62,628 97, 182,050 X 
Cambridge •••••••••• 98 ,958 226 , 405, 300 X 
Chel sea .••.•..••••• 36, 926 46,789,250 X 
Chicopee •• • •••••••• 49 ,071 60,688 ,900 X 
Everett •••••••••••• 45,077 98 ,209, 800 X 
Fall Ri ver ••••••••• 105,195 123 ,576,900 X 
Fi tchbur g • ••••••••• 42,925 65,113, 325 X 
Gardner ••••••• • •••• 20,108 26,183 ,117 X 
Gl oucester ••••••••• 25,966 47,014,140 X 
Haverhill •••••••••• 45, 436 70,773 ,650 X 
Holyoke •••••••••••• 53 ,213 88 , 220, 660 X 
Ly:n.n • ••••••••• • •••• 99,020 142 , 899 , 990 X 
Marl boro ••••••••••• 16, 892 18 , 656, 803 X 
Melr os e ••••••••• • •• 29, 239 48 ,100, 850 X 
New Bedford • • •••••• 105,488 132 , 324,000 X 
Newton .•..•• . ...••• 86,535 241, 395 ,500 X 
North Adams •••••••• 21,493 40, 970, 995 X 
Northampton •••••••• 26,271 36 ,305,935 X 
Quincy •••.•••••••••• 84,495 160,963,475 X 
Revere ••••••••••••• 39 , 565 59 ,453 , 300 X 
Somervi l le ••••••••• 97 ,032 133,039 , 200 X 
Springfi eld •••••••• 166, 052 337,331,910 X 
Taunton •••••••••••• 41, 281 43 , 343, 380 X 
Wa l tham •••.•••••••• 50, 115 83 , 393,550 X 
Westfi eld •••••• • ••• 22 ,056 39 , 325,080 X 
WobLtrn • •••••••••••• 25 , 856 38 , 577, 381 X 
Wor cester •••••••••• 202,612 340, 437,150 X 
'll'abl.e B. Po,pulatJ;onJ; Vlaluat.ion,, and J@:iE!.ten~~- o ~, ~_erp.e(lia:t 
Reading Pr ograms of· ~:o'vms ·:; ower. 10,000 Population . 
in Mas sachusetts 
Populat ion, · Valuation; Remedial 
TOi-.'11 Sta.te Census, J anuary 1, Readj,ng 
1955 1955 Programs 
es no 
Agavram ••••••••••• ~ ~ 13;177 21,103;537 X 
Andover •••••••• ~.~~ 14;535 23;158;925 X 
Arlingt on ••••••• ~.~ 47;148 73;998;400 X 
Athol ••••• ~ •• ~~ •••• 12;186 13,027, 257 x 
Auburn ••••••• •·· •••• 12,442 13,149,400 X 
Braintree •••••• ~ ••• 26,698 47,056,800 X 
Brookline •••••••••• 56,876 168,040,300 X 
Canton ••••••••••••• 10,128 13,535,930 X 
Chelms for·d ••••••••• 11,759 13,778,805 X 
Concord •••••••••••• 10,889 17,478,537 X 
Danvers •••••••••••• 18,185 22,406,450 X 
Dartmouth •••••••••• 13,077 19,542,775 X 
Easthampton •••••••• 11; 698 17,657,588 X 
Fr amingham ••••••• ~. 31,589 61,387,350 X 
Greenfie ld ••••••••• 18 ,059 31,205,775 X 
Hingham ••••••••• ~·· 13,418 29;027,083 X 
Lexington ••• ~ •• ~ •• ~ 22;256 49,071;173 X 
Ludlo'>•' •••• ~ •• ~ •• ~ ~ • 10;530 9,329 ,084 X 
Marblehead •••••• ~~~ 15,908 33,995,975 X 
Milford •••••••••••• 15,622 16, 875,175 X 
Milt on ••••• ~ •••••• ~ 24,054 48 ,278,285 X 
Northbridge ••••• ~.~ 10,626 8 ; 815;658 X 
Norwood •••••••••••• 21,052 37,899,690 X 
Pa lmer ....•••..•••. 10,316 9 ;687,755 X 
Plymouth ••••••••••• 13,89 2 33,339,550 X 
Rockland ••••••••••• 10,517 11,754,262 X 
Randolph ••••••••••• 13,539 19,478 ,940 X 
Reading •••••••••••• 16,440 30,385,635 X 
Stoneham ••••••••••• 15,817 24,185,975 X 
Tewksbury •••••••••• 10,858 11,390,250 X 
. 
Wakefield •••••••••• 22,115 32,037,850 X 
Welles ley •••••••••• 21,759 64,219,325 X 
Winchester ••••••••• 18 ,126 44;618 ,450 X 
Winthrop ••••••••••• 18 ,704 28,511,350 X 
- --=- - -=-
Table c. Popula tion, Valuation, and Existence of Re~edial 
Reading Programs of Towns bet"Teen 5, 000 and 
10,000 Population in Mas sachusetts 
I~ Population', Valuation, Remedial Tovm State Census, Janue.ry 1, Reading 
jl 
1955 1955 Pro5rams 
es no 
Ashland ••••••••••• 5,828 7,647,070 
I 
X 
Bedford ••••••••••• 8,776 11,178,450 X 
Burlington •••••••• 5,225 6,930,124 X 
Dalton •••••••••••• 5,574 9,157,480 X 
I E. Longmeadow ••••• 7,857 14,813,300 X Easton •••••••••••• 7,324 7,911,328 X 
Foxboro ••••••••••• 8 ,537 10,004;590 X 
G. Barrington ••••• 6,930 10, 871,430 X 
Hull •••.••••.••••• 5,824 22,689,330 X 
I Ipswich ••••••••••• 7,841 10,901,525 X 
r Lunenburg ••••••••• 5,282 1,467, 295 X Longmeadow •••••••• 8,482 23,300,490 X 
Mans field ••••••••• 7,708 9,179,775 X 
Maynard ••••••••••• 7,253 6,114,351 X 
Medfield •••••••••• 5,293 4,566,815 X 
Millbury •••••••••• 9,282 7,492,106 X 
Montague •••••••••• 8,428 11,492,768 X 
N. Andover •••••••• 9,362 13,792,010 X 
N. Reading •••••••• 6,831 7,734,899 X 
Norton •••••••••••• 5,160 5,136,450 X 
Orang e •••..••••••• 6,161 6,465,585 X 
Seekonk ••••••••••• 7,290 12,692,642 X 
Scituate •••••••••• 8,341 23,304,955 X 
Sharon •••••••••••• 7,814 15,207,940 X 
Wareham ••••••••••• 8 ,612 18,086,126 X 
Westboro •••••••••• 8,130 8,240,379 X 
Weston •••••••••••• 6,257 20,512,110 X 
Westport •••••••••• 6,343 11,045,800 X 
Westwood •••••••••• 8,480 17,48_3,555 X 
Whitman ••••••••••• 9,345 9,709,755 X 
Wilbraham ••••••••• 5,600 8 ,586,735 X 
VJ'illi amstown •••••• 5,911 11,178,36.0 X 
vlilmington •••••••• 9,408 13,246,228 X 
Winchendon •••••••• 6,710 11,220,946 X 
e Vlrentham •••••••••• 5,960 6,366,430 X 
-- -
--
II 
Table E. Superintendency Unions--Their Population, 
Valuation, and Existence of Remedial Reading 
Programs 
Union Population 
State Census, 
1955 
Valuation, 
January 1, 
1955 
Remedial 
Reading 
Programs 
yes no 
1 Union 2: Barre •••••• 3,591 3,335,334 X 
Hardwick ••• 2,271 1,991,208 
Petersham.. 929 1,567,840 
=---==-===IF==--.:..======--==( continued on next 12ag§ t-:....===-=======4l==:::-==-= 
Table E. (continued) 
Union 
Union 4: 
Becket •••••••••••• 
Chester ••••••••••• 
Middlefield ••••••• 
Union 6: 
Princeton ••••••••• 
Sterling •••••••••• 
Union 7: 
Brookfield •••••••• 
E. Brookfield ••••• 
N. Brookfield ••••• 
Union 9: 
Buckland •••••••••• 
Colrain ••••••••••• 
Shelburne ••••••••• 
Union 10: 
Bourne •••••••••••• 
Mashpee ••••••••••• 
Sandwich •••••••••• 
Union 12: 
New Braintree ••••• 
Warren •••••••••••• 
W. Brookfield ••••• 
Union 14: 
Provinceto\vn •••••• 
Turro ••••••••••••• 
Wellfleet ••••••••• 
Untion 16: 
Chatham ••••••••••• 
Eastham ••••••••••• 
Harwich ••••••••••• 
Orleans ••••••••••• 
Union 18 : 
Bernardston ••••••. 
Till ...... -......•. 
Leyden •••••••••••• 
Northfield.-••••••• 
\iarwick ••••••••••• 
Union 19: 
Population, 
State Census, 
1955 
777 
1,323 
335 
1,196 
2,724 
1,774 
1,391 
3 ,L~55 
1,669 
1,511 
1,752 
4,881 
524 
1,642 
471 
3,509 
1,935 
3,415 
851 
1, 331 
3,116 
1,107 
3,368 
2,201 
Valuation, 
January 1, 
1955 
1,189,210 
1,353,537 
671,097 
1,621,698 
3,091,130 
2,724,045 
1,587,770 
3,631,110 
2,969, 535 
1,573,028 
2,925,195 
18 ,653,570 
2,288,095 
4,997,290 
788 ,216 
3,183,395 
2,058,568 
9,062,620 
3,149,203 
4,706,465 
16,921, 810 
4,142, 825 
14,192,350 
10,183,940 
1,277 1,460,420 
1,125 1,342,050 
335 430,555 
2,337 2,181,977 
476 454,429 
Chilmark.......... 242 1,488,715 
Edgartown......... 1,518 6,714,585 
Gay Head.......... 125 447,295 
Oak Bluffs........ 1,564 6,496,810 
Tisbury........... 2,163 6,285,560 
Remedial 
Reading 
Programs 
yes no 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
======~F===~~-.~~~ia~upy •.•.• ==~==95c~r=====~~~,T7 ~~,oe~5-~============*=======~ (continued on next page, 
_1 . 1 
I Table E· (cont inued) 
Remedial 
Union Population, Valuation, Reading 
State Census, J anuary 1, Programs 
1955 1955 yes no 
Union 21: 
Fairhaven ••••••••• 13,376 14,407, 810 X 
Mattapoi sett •••••• 2,661 5,030,485 
Union 22: 
Charlemont: ••••••• 857 1,570,095 X 
Hawley •••••••••••• 281 443,941 
Heath ••••••••••••• 
' 327 526,041 Rowe ••••••• ••••••• 207 695,403 
Union 23: 
Ashby ••••••••••••• 1,654 1,722,883 X 
Townsend •••••••••• 3 ,365 3,612,410 
I Union 25: 
Holden •••••••••••• 8 ,608 8 ,710, 816 X 
II 
Oakham •••••••••••• 522 503,310 
Paxt on •••••••••••• 1,565 2, 876,675 I Rutland ••••••••••• 2 ,430 2,226,666 
'I 
Union 27: 
Amhers t ••••••••••• 8 ,204 13,022, 618 X I Pelham •••••••••••• 658 797, 834 Union 28 : 
Bl andf ord ••••••••• 705 1,041,938 X Huntington •••••••• _ 1, 376 1,458 ,785 
Mont gomery •••••••• 246 382, 256 
Russell ••••••••••• 1, 385 2,720,510 
Union 31: 
Hinsda le •••••••••• 1,451 2,169,320 X 
Peru ••.. •.•••.••.. 172 382 ,738 
Washington •••••••• 301 320,480 
Windsor ••••••••••• 376 712,320 
Union 32: 
Halifax • •••••••••• 1,377 3,112, 959 X 
Kingston •••••••••• 4,089 8 , 988 ,150 
Penbr oke •••••••••• 3, 838 5,683,910 
Pl ympton •••••••••• 760 1,031, 454 
Union 33: 
Cheshi r e •••••••••• 2,188 1,798 ,925 X 
Hancock ••••••••••• 463 79 4 , 445 
Lanesborough •••••• 2,681 2, 216,152 
N ev-1 Ashford •.••••• 155 198 , 933 I Union 34: 
Topsfield ••••••••• 2,208 4 ,414,445 X 
1t-lenham •••••••••••• 
(concluded on next page) 
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Appendix F 
Sources for Remedial Reading Games and Devices 
Adams, Patricia, et al, A Series of Graded Exerci s es for 
Use with the Durrell Ana lysi s of Reading Difficulty, 
Unpublished Master 1 s Thes is, Bost on University, 1952. 
Barton, Doris H., et al, Principle Reading Exercises for 
Use with the Durrell Analysis of Reading Difficulty, 
Unpu~1ished Mast er*s Thesis, Boston University, 1955. 
Dolch, Edward W., Reading Games (sold in book stores), 
The Garrard Press, Champaign, Illinois. 
Durrell, Donald D., and Helen B. Sullivan, Remedial Reading 
Devices, Educational Clinic, Boston University. 
Workbooks of Special Value to the Retarded Reader 
Title 
A Trip Through Wordland ••••••••••• 
Basic Reading Skills •••.•••••••••• 
Building Reading Skills ••••••••••• 
Improve Your Reading •••••••••••••• 
Iroquois Phonics Series ••••••••••• 
McCall-Crabbs Standard 
Test Lessons in Reading ••••••••••• 
Phonics Skilltext ••••••••••••••••• 
Phonics We Use •••••••••••••••••••• 
Practice Readers •••••••••••••••••• 
Reading for Meaning •••••.••••••••• 
Spelling Magic ••••••••••••••.••••• 
Word Attack ••••••••••••••••••••••. 
Publisher 
The Continental Press 
Scott, Foresman 
Laidlaw Brothers 
McCall-Harcourt, Brace 
Iro1q-qois :· Publicat ions 
Bureau of Publications, 
Teachers College 
Charles E. Merrill 
Lyons and Carnahan 
Webster Public ations 
Lippincott 
Webster 
Harcourt and Brace 
,-
I 
I 
I 
Bboks in Series for Retarded Readers 
Title Publisher 
1 .Allabout Books •••••••••.••• Random House I American Adventure Series •• Wheeler Pub. Co. 
American Heritage Series ••• Aladdin Books 
Barnes Sport Library ••••••• A. s. Barnes Co. 
Books to Stretch On •••••••• Row Peters on Co. 
Childhood of Famous 
Americans •••••••••••••••••• Bobbs Merrill 
Cowboy Sam Series •••••••••• Beckley-Cardy 
Core Series •••••••••••••••• Macmillan Co. 
Dolch Pleasure 
1 Reading Series ••••••••••••• Garrard Press 
/' Every Reader Series •••••••• \t'lebster Pub. Co. 
11Ho\v To" Series •••.•••••••• Knopf 
1 Junior Library Series •••••• Morrow Pub. Co. 
Landmark Books ••••••••••••• Random House 
I 11 ~Iy Hobby ls n Series ••••••• Hart Pub. Co. 
Signature Books •••••••••••• Grosset & Dunlap 
I 
I 
True Book Series ••• ~ ••••••• u. of Chicago Press 
Way of Life Series ••••••••• Ro1,r Peterson Co. 
We Were There Series ••••••• Gros set & Dunlap 
1
1
1 
:!~~~~~.~~~~~~~~~ .......... J. C. Winston 
\vorld Landmark ••••••••••••• Random House 
.Appendix G' 
y' 
Grade Interest 
Level Level 
3-4 5-12 
2-4 5-9 
6 8-12 
Prim. 3-6 
4-5 8-12 
1-2 4-7. 
P.-3 3-6 
P.-3 3-6 
4-5 8-12 
2-3 4-7 
2-5 4-12 
4-5 8-12 
5-6 6-12 
5-6 ·. 6-12 
2 3-8 
5-6 8-12 
4-5 4-12 
4-6 8-12 
5-6 5-12 
i/Helen B. Sullivan and Lorraine E. Tolman, "High Interest-
Low· Vocabulary Reading l~aterials," Journal of Education, 
Boston University School of Education, (December, 1956), 
Volume 139 9 pp. 104-106. 
--====- ==="- ==--=-""'""- -
il " ,... ~-L _:-_ t) 
Appendix G 
y' 
Remedial Reading for Selected Retarded Children 
!I 'II P A Reading Material, sponsored by the Board of Education 
of the City of Ne1tr York. 
I 
II Arthur I. Gates, Silent Reading Examples, Bureau of Publications, Teachers College, Columbia University, New York. 
Arthur I. Gates and Celeste c. Peardon, Practice Examules 
in Reading, Bureau of Publications, Teachers College, Columbia 
University, New York. 
True Comics, Parents Institute, 52 Vanderbilt .Avenue, New York. 
' Callin~ All Boys, Parents Institute, 52 Vanderbilt Avenue, New 1 
York. 
E. M. Joruison, et. al., Library of Modern Wonder Books, 
American Education Press, Columbus, Ohio. 
G. L. Bond and M. c. Cuddy, The Developmental Reading Series, 
Lyons and Carnahan, Chicago. 
I !/Sigmund Fogler, "Remedial Reading for Selected Retarded - Children," Elementary School Journal, (September, 1950), 
===~ 51:22-3Q • . 
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Appendix H 
Skill Text s of Special Value to t he Remedial Reading Teacher 
Author Title 
Barden, Mary •.••••••• Exercises f or Training 
in Auditory and Visual 
Di s crimination in 
Grades 3 and 4. 
Durrell, Donald 
and Helen B. 
Sullivan •••••••.••••• Building 'it/ord Power 
Russell, K. v., 
H.A. Murphy, 
D.D.Durrell •.•••••••• Developing Spelling 
Power 
Russell, D.H., 
Etta Karp, 
E. J. Kelly. • • • • • • • • .• • Reading Aids Through 
The Grades 
Welch, Gertrude •••••• Exercises to Develop 
Reading Organization 
in Grade 3 
II Roach, Frances ••.•.•• 
Adams , .JatvteJ..B.~x .. J __ ·_ , 
An Evaluation of an 
Intensive Program of 
Word Analysi s in 
Third Grade 
et. al ••••••••••••••• A Series of Graded 
Exercises for Use With 
the Durrell Analysis of 
Reading Difficulty 
Publisher 
Unpublished 
Thesis, 
Boston Univ. 
1945 
V.lorld Book Co. 
World Book Co. 
Bureau of 
.Publications, 
Columbia Univ. 
Unpublished 
Thesis, 
Boston Univ. 
1949 
Unpublished 
Thesis, 
Boston Univ. 
1950 
Unpublished 
Thesis, 
Boston Univ. 
1952 
1~.8 
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